
 

 
 

 



 

Program Review - Departments 

Getting Started: Guidelines and Materials 
 

Overview and Planning 
Welcome to the Santiago Canyon College (SCC) Academic Program Review Template.  Each department will 

complete its program review during the Fall 2013 semester.  Program review is an integral part of institutional 

success, starting with important evaluations of student success and progress and ending with thoughtful 

projections of where you’d like to go as a department, in large part based on student achievement data and 

outcomes assessment data; your careful analysis and honest assessments make positive change possible and 

likely.   

 

Purpose 

Program review produces a “bridge document” that serves to connect local considerations, like student 

performance, SLO assessment, curricula development, department dialogue with global considerations, like 

SCC’s Educational Master Plan, budgeting and allocation of resources, facilities utilization, long term planning 

and Accreditation. 

 
Support 
Because most of the program review is done by you in your department, capturing the results of your own 

processes and conversations is an important element.  Some of the questions that follow will help you bring 

this into light. But you may need some information or assistance in certain areas, such as, data 

collection/analysis. You might also want help gathering and interpreting student demographic data.  Some 

offices and individuals who are at your service to assist in your program review process are listed below: 

 

 Office of Institutional Effectiveness and Outcomes Assessment – Aaron Voelcker, Assistant Dean 

 Members of the Educational Master Plan Committee (EMPC) – Roberta Tragarz, Chair 

 RSCCD Department of Research – Nga Pham, Director 

 Supporting departments and documents (See Appendix 1) 

 Lexicon of essential terms (See Appendix 2) 

 

 

 



 

Process and Expectations 
Program Review fits into a larger cycle which brings together your annual Department Planning Portfolios 

(DPPs) and informs the Educational Master Planning process and prepares the college for Accreditation (See 

Appendix 3). 

 

The natural flow of this work is outlined in the following steps: 

 
Departmental Conversation 

 Departments gather to review their DPPs (Where should we start?) 

 General and SLO assessment data is gathered on student success and progress (What should we 

examine?) 

 Data is analyzed and results described (How successful were our students? How can we best describe that?) 

 Conclusions lead to conversations about effectiveness of current SLOs, department initiatives, 

curricula, and resources (Where there is success, how might we celebrate and promote that?  Where there is 

weakness, how might we adjust to intervene and improve?) 

 Success is noted, and changes or recommendations considered (In what ways will we describe our plan 

going forward?) 

 

Documentation and Reporting 
 Program Review is completed and approved by department 

 Program Review is submitted to EMPC and distributed to program faculty and the division office. 

 Meeting is scheduled in which department shares its results and considerations with EMPC (format is 

discussion, not presentation – committee members typically ask questions and interact with 

department representative about items/issues presented in their report) 

 EMPC uses that review to inform: the PIE; the budgeting process; revisions to the Educational Master 

Plan; and Accreditation processes. 

 

The Optimal Result 
A well-conceived Program Review describes in concrete terms the department’s successes, challenges and 

directions for change and growth based on evaluation of student achievement and outcomes assessment 

data.  It’s the document that periodically validates a department’s ability to meet its goals and objectives for 

student success and highlights the resources needed to meet those outcomes in the future. 

  



 

Part I: Overview of Academic Program Information  
 

1. Award Programs 
 

Please list the degrees and certificates offered by this program: 
Associate of Arts—Transfer in English 

 

 

 

 

 

 

 
 

2. Course Offerings – if you require different breakdowns that are discipline sensitive or particularly 

meaningful (e.g. day/night, lecture/lab) please contact the RSCCD Research Department. 
 

Number of unique courses offered by your program:  # 

Number of Sections Offered 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 140 141 137 143 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 140 141 137 143 

Total Enrollment (Seats Filled) 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 3718 3834 3750 3990 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 3718 3834 3750 3990 

Students per Offered Section 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 26.6 27.2 27.4 27.9 

Distance Education - Hybrid NA NA NA NA 

Distance Education – Non Hybrid NA NA NA NA 

Overall 26.6 27.2 27.4 27.9 

 

3. Faculty Workload 

 Full-time Part-time Total 

Lecture Hour Equivalent (LHE) 244 40% 307.5 50% 616 100% 

Number of faculty 9 28 37 

LHE per faculty 27.1 11.0 16.6 

Total FTES     586.3 

Total FTEF (LHE/30)     20.5 

Efficiency (FTES/FTEF)     28.6 

 

http://rsccd.edu/Departments/Research/Pages/default.aspx


 

4. Support Staff as of fall 2013  (instructional aide, student assistant, lab coordinator, etc.) 
 

Title of Position Number Full-time or Part-time Months per Year Hours per Week 

Instructional Assistant      1 Part-time 8 19 

      

     

     

     

     

     

     

 

5. Facilities as of fall 2014 
 

Number of classrooms used exclusively by the program 9 

Number of classrooms shared with other programs 0 

Number of labs or other learning spaces used exclusively by the program 2 

Number of labs or other learning spaces shared with other programs 2 

Number of office spaces used exclusively by program faculty and staff  

Number of office spaces shared with other programs’ faculty and staff  

Number of storerooms used exclusively by the program 0 

Number of storerooms shared with other programs 0 

Number of conference rooms and collaborative spaces used exclusively by program faculty and staff 0 

Number of conference rooms and collaborative spaces shared with other programs’ faculty and staff 3 

 

6. Resources as of fall 2014 
 

List and describe any specialized equipment or resources that are used exclusively by the program: 

Department will use dedicated classrooms in the H Building – each of these (currently numbered at 9 total) will be 

equipped with 10 desktop computers for student research and composition; as well, there will be standard 

classroom mediation (NOVA stations for lecture/discussion). 

The Writing Center is part of the English curriculum for foundational courses.  It is expected that at least one of 

the rooms (239/240) will be fully scheduled and staffed for student use in fall 2014. Additionally, two student 

conferencing areas and a coordinator office have been established for program maintenance and expansion. 

The Writing Center (239-240) is expected to be expanded as curriculum for transfer level composition classes is 

revised/completed; full use of both 239/240 is anticipated for academic year 2014/2015. 

The use of Student Instructors (SIs) is also being evaluated – both in practice and in cost. 

  

 
 
 
 
 
 



 

Part II: Program Goals and Objectives 

 
1. What processes does your program follow to create, evaluate, and update DPP goals?    

 

At our monthly meetings, we have standing agenda items for reviewing SLOs, department communication, 

college-wide involvement, curriculum, and progress toward each. This leads to a semi-annual review of the 

DPP with evaluation of goals completed and addition of new goals as determined.  Essentially, our DPP is 

reviewed each semester and updated annually. 

 

2. How is SCC’s mission statement reflected in your goals? (“Santiago Canyon College is an innovative 

learning community dedicated to intellectual and personal growth. Our purpose is to foster student 

success and to help students achieve these core outcomes: to learn, to act, to communicate and to think 

critically. We are committed to maintaining standards of excellence and providing accessible, 

transferable, and engaging education to a diverse community.”) 
 

Primarily, our goals focus on student success, whether we are increasing our offerings or differentiating 

and expanding our pedagogy.  We teach to multiple learning styles, emphasize accessibility, and stay 

current with technological approaches that enhance learning.  This includes constant evaluation of 

methodologies that support our key initiatives: Writing Center/Basic Skills and Foundational Instruction; 

Composition and Critical Thinking; Literature; Creative Writing; Honors; etc.   

 

As a department, our cohesiveness and range of skills/expertise are among our main strengths, making us 

an integral part of the entire SCC community. 

 

Department goals are largely developed in direct connection to the SCC Mission.  SLOs are designed with 

student success in mind and vetted against the Mission; curriculum is created and revised to accomplish 

these outcomes, and conversations within the department regularly focus on how to meet the particular 

needs of students who come from diverse backgrounds and have divergent objectives.  Example: Our goals 

to “Implement the Writing Center plan…” and to “Foster interdisciplinary relationships and programs” 

are attempts to secure student success according to EMP Goal #3: “Promote an integrated approach to 

supporting student success.” 

 

3. Below are the strategic goals from the 2012-2016 SCC Educational Master Plan.  In the second column, 

fill in any of your specific DPP goals that support that EMP goal.  A department goal may fit with 

multiple EMP goals and it is possible that some EMP goals might not match with any of your 

department goals.  Note: see Part II.4 if you have additional DPP goals you’re currently managing. 

Education Master Plan Goals Department Goals Directly from DPP 

1. Strengthen outreach and recruitment 

 

1. Increase interest in department offerings 

within the college and the community. 

2. Differentiate and expand instructional 

offerings. 

 

2. Align the college curriculum to focus on student 

completion of pathways 

2. Differentiate and expand instructional 

offerings.  

3. Maintain and evaluate Student Learning 

Outcomes, assessments and analysis.  

5. Implement the approved Writing Center 

plan to accommodate classes scheduled for the 

2014-15 academic year. 

7. Foster interdisciplinary relationships and 

programs. 

8. Implement the plan for instructionally-

friendly classroom environments by spring 



 

2014. 

 

3. Promote an integrated approach to supporting student 

success 

1. Increase interest in department offerings 

within the college and the community. 

2. Differentiate and expand instructional 

offerings  

4. Develop and maintain departmental 

cohesiveness and discipline currency.  

5. Implement the approved Writing Center 

plan to accommodate classes scheduled for the 

2014-15 academic year. 

 7. Foster interdisciplinary relationships and 

programs. 

 

4. Promote a college identity of high quality, academic 

excellence, and personalized education 

2. Differentiate and expand instructional 

offerings. 

3. Maintain and evaluate Student Learning 

Outcomes, assessments and analysis.   

5. Implement the approved Writing Center 

plan to accommodate classes scheduled for the 

2014-15 academic year. 

6. Implement the plan for instructionally-

friendly outdoor environment by fall 2014 

 7. Foster interdisciplinary relationships and 

programs. 

8. Implement the plan for instructionally-

friendly classroom environments by spring 

2014.  

9. Implement the plan for instructionally-

friendly faculty offices by spring 2014.  

10. Implement the plan for instructionally-

friendly general Humanities Building spaces 

by fall 2014. 

5. Support faculty in offering high quality instruction to 

students in the classroom and online 

5. Implement the approved Writing Center 

plan to accommodate classes scheduled for the 

2014-15 academic year. 

8. Implement the plan for instructionally-

friendly classroom environments by spring 

2014.  

9. Implement the plan for instructionally-

friendly faculty offices by spring 2014.  

 

6. Maintain and enhance the college’s technological 

infrastructure 
 

7. Maintain the facilities infrastructure 

 
 

8. Support and encourage focused green practices on 

campus 
 

9. Develop and support an infrastructure related to web 

and social media 
 

10. Support faculty development in the areas of innovative 

pedagogies and curriculum design 
 

11. Increase educational goal completion for university 

transfer, degrees, and certificates 

2. Differentiate and expand instructional 

offerings. 



 

3. Maintain and evaluate Student Learning 

Outcomes, assessments and analysis.   

5. Implement the approved Writing Center 

plan to accommodate classes scheduled for the 

2014-15 academic year. 

7. Foster interdisciplinary relationships and 

programs. 

8. Implement the plan for instructionally-

friendly classroom environments by spring 

2014.  

9. Implement the plan for instructionally-

friendly faculty offices by spring 2014.  

 

12. Increase student learning and achievement through a 

culture of continuous quality improvement 

1. Increase interest in department offerings 

within the college and the community.  

2. Differentiate and expand instructional 

offerings. 

3. Maintain and evaluate Student Learning 

Outcomes, assessments and analysis.   

4. Develop and maintain departmental 

cohesiveness and discipline currency.  

7. Foster interdisciplinary relationships and 

programs. 

8. Implement the plan for instructionally-

friendly classroom environments by spring 

2014. 

9. Implement the plan for instructionally-

friendly faculty offices by spring 2014.  

 

13. Strengthen and develop relationships with key partners 

and stakeholders 

1. Increase interest in department offerings 

within the college and the community. 

7. Foster interdisciplinary relationships and 

programs. 

 

14. Develop sustainable, alternative revenue streams 

utilizing existing resources 

1. Increase interest in department offerings 

within the college and the community. 

15. Strengthen capacity to seek and acquire grant funding 

for the purpose of developing innovative programs and 

services that align with the college mission and vision 

 

 

Part II: Program Goals and Objectives (Continued) 

 
4. If you have department goals that do not support any of the Educational Master Plan Goals, please list 

them in the space provided below. 

 
All of our current department goals are aligned with the Educational Master Plan Goals. 

 



 

Part III: Student Achievement Data Analysis 

Please provide a summary of the data and indicate any significant patterns, trends, or anomalies that the 

department has identified, especially including, but not limited to, disproportionate impact. Describe how the 

data were used and what changes to the program were made (or will be made) based on analysis of the data. 

 

Required 
 

1. Institution-Set Standard for student success: 63% 

2. Student success rate (grades of A, B, C, Credit or Pass): 
 

2010-11 2011-12 2012-13 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

3704 2456 66% 3689 2555 69% 3877 2751 71% 

 

a. How does the success rate for your program compare to the institution-set standard for 

success? 
 

The numbers above represent a composite of all the courses the department offers, from 

foundational classes (e.g. English N60) through the composition/critical thinking classes (e.g. 

English 101) to the literature courses (e.g. English 231-232: Survey of British Literature).  Although 

there is varying success within the composite, by these measures student success in English courses 

overall surpasses the institutional standard. 

 

The department acknowledges student success at or above the average college standard in most of 

our disaggregated content areas.  “Program” success is due in large part to thoughtful 

consideration given the progression of courses through the developmental and transfer sequences. 

The department also takes pride in having dedicated professionals who devote significant time and 

attention to their students and their craft.  

 

3. Student success rate in basic skills courses (grades of A, B, C, Credit or Pass):  
 

2010-11 2011-12 2012-13 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

364 227 62% 359 238 66% 297 222 75% 

 
Specific data aggregated within the foundational course sequence indicates success – and improvement – in 

part based on recent interventions from within the department (curriculum changes to require Writing 

Center in foundational courses) and from campus-wide initiatives (Basic Skills Initiative – BSI).  Of 

interest to the department is the success/persistence students have as they move from foundational courses 

to college level English courses.  Here, data from the BSI Report indicates that there is improvement but 

potential for greater success (see Appendix 6). 

 

As recorded in the BSI Report, “[Analysis of … the data … determine[s] how well students are completing 

the English 061 in the fall and then immediately deciding to enroll in the transfer-level course (English 101) 

the following spring. Of those students, we identified how many passed English 101. That percentage of 

students should be increasing if our Writing Center intervention is effective and given the stalwart 

commitment of our counselors to direct students into the next English and math course in the sequence--

without delay. Because basic skills students are less likely to continue through the sequence of courses if 

they exit for even a semester, English faculty, Writing Center staff, and SCC counselors emphasize the 

importance of persisting.  

 

 



 

Across the Sequence from English 061 through English 101 in Two Semesters 

F2009-Sp 2010  F2010-Sp2011   F2011-Sp 2012  F2012-Sp 2013  

83/320 = 25.9%  92/262 = 35.1%  121/322 = 37.6%  136/293 = 46.4%  

 

… we are confident that the continued added support from the required Writing Center curriculum is a 

contributory cause.” (Basic Skills Allocation End-of-Year Report) 

 

The department agrees that enhanced methods to ensure optimal student placement in entry-level English 

courses creates the best potential for student success, retention, and persistence.  Current campus-wide 

efforts, with which the department cooperates, have already yielded positive results, as suggested below. 

 

 “[Some] clear examples of our success with our basic skills endeavors in English are our new Family Night 

and the CROSSroads program…we implemented our first Family Orientation Night last November [2012], 

when 170 local high school seniors and their parents came to SCC to learn of our testing and registration 

processes along with our bridge program CROSSroads (College Readiness Optimizes Student Success). 

This past spring we completed our first round of the CROSSroads program and were encouraged by the 

promising results.  

Summary of CROSSroads Results for English  

 53 students registered for the English workshops  

 41 students attended at least three of the four workshops  

 35 students completed the writing sample placement test  

 26 students were recommended for English 101 based on their writing samples  

 9 students were recommended for English 061 (one level below transfer)  

 0 students were placed below English 061” (Basic Skills Allocation End-of-Year Report) 

 

 

4. Student retention rates (any grade except W): 

 

2010-11 2011-12 2012-13 

Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 

3704 3004 81% 3689 3114 84% 3877 3307 85% 

 
The department acknowledges these retention (effectively “pass”) rates as remarkable (and improving), 

especially when considering that the foundational course data are aggregated here.  Typically, transition 

from foundational courses to college-level English classes represents the greatest observable attrition (as 

noted in 3. above); these data indicate that students in the college-level English courses (or those within 

foundational sequences) seem to persist well and often continue in course sequences, even if requirements 

for English (in reference to degree/transfer) are satisfied. 

 

 

5. Student retention rates in basic skills courses (any grade except W): 
 

2010-11 2011-12 2012-13 

Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 

364 307 84% 359 313 87% 297 266 90% 

 
 

One traditional problem that some students face regarding retention and persistence is how many courses 

stand between them and college/transfer level English. Typically, students who place into higher level 

courses have greater chances of success.  One intervention of the BSI Grant was a series of workshops for 

incoming students to aid in stronger placement at the time of college entry.  

 



 

 “Of the students who participated in at least 75% of the workshops and completed the writing sample, 

74% tested as college-ready and placed into English 101 (26 out of 35). This number is 6.3% higher than 

the students taking our standard college placement test, with no CROSSroads intervention. Although this 

was a small sample of students, we were especially pleased that none of the CROSSroads students will have 

to complete more than a semester of basic skills instruction…” (Basic Skills Allocation End-of-Year Report)  

 

 

 

As mentioned above, in foundational courses, retention is always a matter of concern. These data suggest 

that recent efforts to support students with Writing Center, Early Welcome, and other BSI Grant 

interventions have yielded positive (absolute and trending) outcomes. Furthermore, the department 

habitually responds to requests to explore/pilot emerging models (such as those listed in the BSI Grant) 

that might enhance student performance. 
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6. Number of degrees and certificates awarded. [Use the list from Part I] 

 

Award 2010-11 2011-12 2012-13 

A.A. in English  1 2 1 

A.A. Transfer in English   8 

 

7. Student Demographic Data (See Appendix 4) (Ethnicity, Age, Gender) 

 
60% of students are 18-19 years of age with the majority of students reported as white or Latino:  

In 2011, the Office of Institutional Effectiveness and Assessment conducted an Institutional Scan that 

foresaw the age of our student population trending upward (increasingly older students 

represented).  According to our current demographic data, the average age of our students remains 

young, comprised mostly of recent high school graduates (and includes students concurrently 

enrolled in high school). The age of our students does not affect our pedagogy, although the 

department takes demographics into consideration when choosing literature.  

 

According to Santiago Canyon College’s Annual Report for 2012-13, SCC has a growing population 

of Latino students, now representing 41% of our population and surpassing Caucasian students by 

2%. Given those large numbers, we want to be certain that we are serving these students and 

fostering their academic success.  In order to test our effectiveness in two of our foundational 

courses (English N60 and 061), the BSI analyzed the success rates of Latino students from fall 2009 

to fall 2012.  Complementing the annual report’s findings, the BSI Report affirms that the number 

of Latino students is increasing, up 16.2% (in English 061) and 12.7% (in English N60) from 2009.  

More importantly, in the last three years, the success rates have risen 8.4% in English 061 and 

22.5% in English N60 among that same population (see Appendix 6). 

 

 
- Basic Skills Allocation End-of-Year Report 
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- Basic Skills Allocation End-of-Year Report 

 

8. Labor market trends and needs: Review the labor market data on the California Employment 

Development Department website for jobs related to your program.  

 

a. What occupations are related to your program? 
According to the CEDD, occupations and projections include: English Language Teachers, 

Elementary-Postsecondary; Middle School English/Language Teachers; Secondary School English 

Teachers; Editors; Proofreaders and Copy Editors; Reporters and Correspondents; Technical 

Writers; Writers and Authors; Lawyers; Marketing and Advertising Artists and Executives (see 

“n” for projections and % change below).  

 

By anecdotal accounts, additional occupations include: Filmmakers; Analysts; 

Communication/Public Relations Specialists; Healthcare Professionals/Administrators. 

 

b. What are the occupational projections for employment?  

 
Occupation Numeric Change in Projected 

Employment (2010-2020) 

Percentage Change in 

Projected Employment  (2010-

2020) 

English Language Teachers, 

Postsecondary 

1000 12.5 

English Middle School 

Teachers 

6300 11.5 

English Secondary School 

Teachers 

2100 2.0 

Reporters and Correspondents -300 -6.5 

Editors -600 -4.4 

Proofreaders 100 10 

Technical Writers 1300 20.3 

http://www.labormarketinfo.edd.ca.gov/Content.asp?pageid=1011
http://www.labormarketinfo.edd.ca.gov/Content.asp?pageid=1011
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Writers and Authors 1400 6.7 

Lawyers 8400 9.7 

Marketing and Advertising 700 15.6 

 

c. How do these projections affect planning for your program? 

 
These projections do not directly affect planning for our program. 

 

9. Rates of progress through the basic skills course sequence within your program using the California 

Community College Chancellor’s Office Data Mart Basic Skills Progress Tracker (see Appendix 5). 

 
The Basic Skills Allocation End-of-the-Year Report records rates of progress as cited below:  

 

“Using the Basic Skills Cohort Tracker Tool, we have compared success rates in our two courses, English 

N60 and English 061, from fall 2009-fall 2012. The fall semester is when we offer the most sections of our 

foundational courses, due to the demand of the incoming freshmen.  What is especially encouraging about 

these numbers is that they are steadily and consistently increasing.  In our 2011-12 BSI State Report, our 

action plan notes that we will measure the success of our Writing Center based on whether or not we 

achieve a 2% increase in the successful completion rates of our English 061 students in subsequent years.  

We have succeeded, raising our number from 75% to 77.4%. Likewise, in English N60, there have been 

strong increases, most notably this past fall when our success rate jumped 13.2%. We also observed that 

fewer students are enrolling in English N60, declining an average of 13 students every fall.  We attribute 

some of that decline to better preparedness occurring at our high schools” and improved assessment 

strategies (Basic Skills Allocation End-of-Year Report). 

 

The department noted that the statewide course success rate in basic skills is currently 63%; however, 

when we average the success rates of the two foundational English courses included in the grant for fall 

2012, SCC’s rate is nearly 80%, a significant achievement. 
 

 

Optional [Discuss if your department has access to any of the following data] 
 

10. Student surveys 
No student surveys are currently used. 

 

11. Program exit exams or other assessments of graduating students 
No exit exams, etc. are currently used. 

 

12. Number of students who take and pass external license examinations 
Currently, the department has none. 

 

13. Data on former students’ post-SCC experiences (e.g. transfer success, career advances, post graduation 

surveys) 
Department members receive emails, recommendation requests and informal/anecdotal 

communications that reinforce the effectiveness of the content and processes in the program.  No 

formal survey process has been implemented. 

 

14. Other data pertaining to the program’s instructional effectiveness 
Other data collected and assessed are described in subsequent sections of this report as 

appropriate. 

http://datamart.cccco.edu/Outcomes/BasicSkills_Cohort_Tracker.aspx
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Part IV:  Course Student Learning Outcomes Assessment 

 
1. How does the program systematically assess its course student learning outcomes using specific and 

measurable performance criteria?  How is this assessment carried out, and who is involved in the 

assessment process?   

 

The department’s designee takes the lead in discussions, development, and assessments of SLOs; this 

member served on SLOARC. Each semester, s/he takes the department approved assessments and provides 

procedures for collecting data from courses taught by full and part time English instructors.  Those data 

are compiled near the end of the semester and then shared with the department for analysis; SLO 

reporting is a standard part of every department meeting. Each semester, data from the previous semester 

is analyzed, reviewed, and reported to the Office of Institutional Effectiveness.  The department evaluates 

data and determines whether changes to SLOs, assessments, and/or courses are required. 

 

Currently, we assess all SLOs for all classes annually (unless the course is taught less frequently). 

Foundational and composition classes are assessed in the fall semester, and literature and Writing Center 

classes are assessed in the spring.  We use a rubric with an “area of concern” checklist for the writing SLO 

in our classes (see Appendix 7).  For the most recent reading SLO assessment (fall 2013), we implemented a 

five-question, multiple choice, level-appropriate test for each designated course (e.g. English 103, see 

Appendix 8), using Parscore to analyze the results. 

 

2. Upon review of course student learning assessment data, give at least one specific example of  

a. A course student learning outcome which students have definitely met and why you think 

students were successful. 

 

In our assessment of the writing-based and reading-based SLOs in English 242 (Survey of American 

Literature), we noted a percentage success of 91% (n=24) and 67% (n=18) respectively (see 

Appendix 9).  The writing percentage indicates student proficiency well above the Institutional Set-

Standard (63%), while the reading percentage suggests a marginal success (and a differential 

between reading and writing that is worth evaluating).  In the “Analysis of data” reported, it is 

noted that “[t]he writing assessment shows exceptional success for the written portion.”  The 

“Analysis of data” for the reading evaluation reports that “The reading assessment is very 

successful and within expected [institutional standards].  The sample of students is quite small.”  

Furthermore, “The writing assessment seems skewed…perhaps too successful [due to the] small 

sample.”  (SLO Annual Report: English Department 2013-2014) 

 

Success rates may appear as they did for a number of reasons.  On the positive side, the department 

noted that: 

 Literature courses are transfer-level, with students who typically have developed better 

than core competence in both reading and writing by this time;  

 Since literature courses emphasize and discuss assigned readings as a primary focus in the 

course, students may be more prepared for the assessment; 
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 Although the writing demands in the 200 level courses are more sophisticated, discussions 

help students evaluate prompts prior to writing; moreover, students are typically more 

familiar with the nuance of research and documentation by this time, so they are less likely 

to perform poorly on those elements of the rubric. 

 

The department also began to explore some of the areas of interest (or concern) with the data; on 

the negative side, the department noted that:  

 Sample size was inadequate for determining the reliability of these percentages; 

 The differential of success between student writing and reading may show any number of 

problems: Lack of rigor associated with the writing assignment and/or weakness in student 

reading overall, even at the transfer level; 

 The measurement for reading may not be discrete enough with only five questions; 

 Strengthening the scope and depth of the assessments will/should yield more meaningful 

results. 

 

 

b. A course student learning outcome which students have definitely not met and why you think 

students were unsuccessful.  What changes have you considered making?   

 

We saw lower than expected results in the both the writing and reading SLOs for English 101. 

 

Writing SLOs were met according to the institutional standard (70.3% success), although several 

issues were noted by the department.  The first had to do with the huge disparity between this 

writing result and the reading result discussed below.  We expected them to be closely matched.  

While 70.3% is a good result on its own, the department felt that a norming session was in order to 

validate that our writing instruction and assessments were consistent.  Applying the same rubric 

does not guarantee that members are applying it in the same way, so we determined to evaluate our 

internal consistency. Furthermore, several department members observed two troublesome issues 

during the analysis debriefing. The first had to do with students’ inability to fully develop ideas and 

document sources properly.  The department could not account for the disparity. The second had to 

do with use of pronouns.  Students seem entrenched in their use of colloquial/informal uses of 

English, even in formal settings calling for academic writing.   

 

The greater concern for the department was the reading assessment result.  In English 101, a key 

transfer course, we expect students to be good critical readers and to be able to analyze and 

respond to various academic texts.  The 55% average indicates some real weakness.  Anecdotally, 

the conversation around these data included remarks like, “Maybe our students just don’t read and 

haven’t learned to read critically…are we battling a cultural trend?” and “We’re going to have to 

rethink how we’re using and reinforcing reading.”  The department determined to act upon a few, 

key observations/questions: 

 The assessment tool for reading includes five questions in response to a sample; this format 

could be producing an artificially low result by being too undifferentiated; an eight question 

format might yield more precise data;  

 Have we created the appropriate gradation among the questions?  That is, do they 

reasonably increase in difficulty, allowing for some success in easier questions and then 

producing appropriate separation of mastery in later questions?   
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 The emphasis on writing, which seems effective, may be hindering a commensurate 

investment in critical reading support; should we evaluate the curricular balance between 

reading and writing priorities? 

 Faculty members may feel most equipped to handle the writing expectations but may need 

refreshed professional development to address student deficits in analytical reading; 

 Considering new ways to increase the interdependent link between the reading and writing 

components in the course may help the stronger skill support the weaker. 

 

The department also recognizes the influence of college readiness.  Students may be placed into 

English 101 as a result of their skills in writing and mechanics, yet current campus placement 

methods may not be accurately assessing gaps in reading skills.   

 

3. What changes has the program already made based on its assessment of course student learning 

outcomes?  Give specific examples.   

 

Prior to the assessments described above (2013-2014 academic year), the department evaluated its previous 

SLO measurements and determined to apply the writing rubric to all courses and add appropriate reading 

assessments to all courses.  2013-2014 represented the first year that all SLOs in all courses were assessed 

based on both reading and writing. As mentioned, for some courses, especially those taught every other 

year (or those offered once per academic year), sample sizes will be understandably small.  It may take a 

few years of the assessment cycle to determine clear pictures of SLO performance in those courses. 

 

For our reading assessments, the department implemented measurements that correspond with Parscore 

evaluation requirements.  Course outlines are (will be) reviewed in their naturally occurring quadrennial 

cycles for assessments that align with the SLOs and modified assessment processes currently in place.  

 

4. Describe how you know if the changes have increased success?    

 

There is clear success (and improvement) in writing assessment results, not only in reference to the 

institutional standard, but across the English department’s offerings; this has been our focus. 

 

Related to the observations about students’ success in reading, the changes we’ve made have helped 

identify areas that need attention and have already resulted in adjustments to the assessment tools to 

collect better data.  Further, the department has determined the need to improve the reading/writing 

relationship.  Our current SLOs allow us to evaluate both, so no perceived change is needed there.  

However, the gaps located in student success between writing and reading, especially at the transfer level, 

have already inspired some discussion about how to support student reading more effectively.  Obviously, 

we’ll need another evaluation cycle with the revised reading assessment to see if some of those changes 

clarify the disparity, but the current data have been helpful in locating hindrances. 
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Part V:  Program Student Learning Outcomes Assessment 

 

1. How is your assessment process for program student learning outcomes different from the process by 

which you assess courses?  What, if any, assessments do you use specifically for your program 

outcomes?   

 

Currently, our “program” consists of the Associate of Arts – Transfer in English.  Specific “program” SLOs 

are not identified, and the current sample of students who could be disaggregated for assessment purposes 

(against the department’s SLOs) is insufficient.  The alternative approach to addressing Part V is to talk 

about department aggregates related to combined values of the course SLOs (discussed in two examples 

above, see Part IV). 

 

Assessments discussed below are based on summary analyses of the SLO assessments made to three major 

areas of student offering in English: foundational courses (English N50 through English 061), college-level 

composition/critical thinking courses (e.g. English 101), and literature courses (e.g. English 231). 

 

2. Upon review of program learning assessment data, what patterns, trends, or anomalies did your 

program identify?  

Across all three areas, we see improvement in writing, building upon the success that currently exceeds the 

institutional standard.  Assessment rubrics for writing do a good job of capturing key student outcomes 

across various modes/depths of college writing.  Breakdowns in each area show that writing skills improve 

longitudinally as well, with students demonstrating increasing success (even as writing becomes more 

challenging and complex) throughout the course sequence(s) in English. 

 

 Foundational courses – we attribute continued success in this area to Writing Center support, BSI 

interventions and Early Decision programs.  Improved placement approaches seem to have also 

helped reduce attrition and increased persistence. 

 College-level Composition Courses – departmental consistency, especially with the assessment 

rubric, has contributed to strong performance.  Increased focus on specific areas of usage and 

documentation in student writing is necessary. 

 Literature Courses – writing here is so proportionately strong that the department will evaluate 

whether this is a consequence of success in the course sequences or represents anomalies produced 

by small samples and/or instructor differences. 

 

The deficiencies reported in reading represent the most intriguing pattern/trend.  In many individual 

courses and across the department offerings in general, students are achieving at or below the institutional 

standard.  The next steps for the department are to assess more carefully (adding rigor and value to the 

tool itself for more discrete data) and to explore various ways to improve reading instruction and 

competence in the classroom.  At present, no specific curricular changes are anticipated. 

 

 Foundational courses – while the average reading score in N60 was 52%, there was improvement to 

73% in 061, showing some positive movement within the foundational sequence. 

 College-level Composition Courses – the 55% success rate was unexpectedly low in English 101. The 

department will be more data in the composition sequence as English 102 and English 103 courses 

are assessed in Spring 2014 with the new tool.  However, English 101 reading outcomes will 

undoubtedly be an area for action. 



 

8 
 

 Literature Courses – reading scores varied (due to sample sizes primarily) but a range from 61-82% 

shows some inconsistency and cause for investigation.  

 

 

 

3.  It is understood that many programs have a small number of students who actually earn a degree or 

certificate in that program.  If small sample size was not an issue, what additional techniques could you 

use to assess your program? 

In the case of English, having so many students taking courses in the “program” but so few selecting a 

Transfer Degree in English does put us in the predicament of small samples.  The department has typically 

focused on quality and congruence in student success through each of its three main sequences and 

eventually throughout its offerings (however far an individual student might go), so this has not been an 

area of importance, especially in light of other improvements needed (and the relative costs of each). 

 

Evaluation of how well students with an Associate of Arts – Transfer in English do at their transfer institutions 

might be interesting information, as would “self reports” of the experience of each of the sequences while at SCC.  

Currently, no efforts have been made to gather and evaluate those data.
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Part VI: Curriculum and Program Management 

 

1. With SCC’s Mission Statement in mind, explain how your program meets the academic, 

developmental, and vocational needs of SCC’s diverse student population?  

 

 Appropriately rigorous college reading of diverse literature, challenging diverse texts and challenging 

personal as well as global themes in student writing, speaking, and critical thinking components exist 

in all college-level English courses 

 Cross-curricular and applied learning opportunities are available for students 

 Articulated course sequences are in place that allow for increasing depth and breadth of academic 

experiences 

 Research orientation and enrichment through SCC Library is facilitated and encouraged 

 Transferrable knowledge and skills development are reinforced throughout the curriculum; this 

results in future academic success for students beyond SCC and contributes to positive life and 

community skills which make SCC alumni valued contributors wherever they settle. 

 

Does your program offer learning opportunities that extend beyond the traditional classroom experience? 

 
The English department is involved in or promotes: 

 Specialized conferences (e.g. annual HTCC Honors conference) and community engagement as part of 

the extended learning experience (e.g. Family Nights for Early Decision) 

 Writing Center (one-on-one conferencing) 

 English Department Writing Contest 

 Outdoor Learning 

 Theater/Library/Museum and other Cultural Outings 

 Poetry Readings 

 Fiction Nights 

 
2. Does your program offer sufficient courses, with sufficient frequency, at appropriate times, and 

through appropriate delivery modes to meet the major requirements, transfer goals, and general 

education and elective needs of the student body?  If not, list what changes would help accomplish this. 

 
Our courses are offered at a variety of times, once or twice per week, to meet the needs of a diverse student 

body. In a typical spring semester, twelve basic skills courses are offered, Monday through Thursday, with 

morning sections beginning at 7 a.m., 8 a.m., and 10:15 a.m.; afternoon sections at 12:30 p.m. and 1:30 

p.m.; and evening sections at 5 p.m., 6 p.m., or 7 p.m.  

 

Only one English N50 is offered in the spring, and two are offered in the fall; however, demand during the 

spring 2014 semester showed 15 students on the waitlist, suggesting we might explore opening more 

sections to meet current demand.   

 

28 sections of English 101 are offered in spring, with early morning, afternoon, and evening options. Seven 

sections begin at or after 5 p.m. to accommodate non-traditional and working students. More sections are 

offered each fall. The department also offers a weekend English 101 on Saturday mornings. No online 

English courses are available because the department continues to examine some of the key pedagogical 

concerns of this type of learning for courses requiring so much writing and reading evaluation, discussion, 

dialogue, one-on-one conferencing, and oral presentations; issues related to academic honesty in online 
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courses continue to be a concern. During 2013-2014, the English department offered four intersession 

courses and 12 summer courses at various levels and plans to offer 11 summer courses in 2014. 

 

 

3. How does the faculty review the processes it uses to manage the curriculum and program, including 

the process of introducing new courses, the process of conducting quadrennial reviews, and the 

process of creating new programs? 

 
All curriculum matters are discussed at monthly department meetings. With the introduction to 

CurricUNET, the department now examines courses in quadrennial review, makes suggestions for 

revisions, or votes for approval through the online system. The faculty members who most often teach the 

courses up for review team with others to complete the quadrennial review process. Department members 

have been trained to use CurricUNET, which means they can launch individual courses for review after 

having made necessary changes.  

 

The department does not anticipate proposing new courses in the next three years, though it is currently 

reviewing the Writing Center curriculum in anticipation of expanding offerings to support college-level 

writing in English and other disciplines.  We are currently offering all approved courses in their naturally 

occurring sequences and working to “rebuild” the enrollment and offerings for courses that suffered 

during the recent fiscal challenges.  

 

 

4. How does the faculty coordinate the program with other academic programs, including the Library, 

and with student services? How does the faculty maintain its knowledge of other programs and 

services offered at SCC? If applicable, what contact does the program have with outside advisory 

groups? 

 
Many special campus and community programs are invited into English classrooms to introduce and 

promote their activities and offerings; instructors routinely offer incentives for participation, recognizing 

that student involvement outside of class is a factor for greater student commitment to the coursework and 

institution.  

 

Library: 

 English department members arrange bibliographic instruction sessions for our English 101, 102, 

103, and literature courses.  Librarians typically support department research requirements by 

assisting students who need support from research professionals and by maintaining essential 

sources in the collection. 

 The department has added specific library materials to CurricUNET Course Outlines to indicate 

their importance for student research. 

 The department posts upcoming events/activities such as poetry readings, Writing Center 

workshops, and essay contests on the library’s announcement board.   

 Some instructors put their course textbooks and other relevant materials on reserve for students. 

 During classroom demonstrations, some department members utilize the “Ask the Librarians” chat 

feature through the library’s website to model this resource for students. 

EOPS: 

 All levels of EOPS students participate in all levels of English coursework and activities. 
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 EOPS counselors are informed of Writing Center procedures and material changes, and EOPS 

students enrolled in English N60 and 061 are provided with complimentary Writing Center 

Workbooks. 

DSPS: 

 All levels of DSPS students participate in all levels of English coursework and activities. 

 English department faculty work with Disabled Students and Programs Services to provide 

accommodations for DSPS students.  Materials are routinely reviewed to be sure that they satisfy 

the special needs of DSPS students. 

 Certain accommodations are routinely used/encouraged (e.g. closed captions for films). 

Writing Center: 

 Other departments are encouraged to have their students use the Writing Center services to assist 

them in essay writing and research. All faculty members are given information about English N92 

at the beginning of each semester to pass along to their students. 

 Writing Center workshops are offered throughout the semester, focusing on some key writing 

concepts that meet cross-curricular needs.  Students from any discipline are invited to attend. 

Tutoring Center: 

 English Department faculty may recommend that a student go to the Tutoring Center for extra 

help with writing if that student is unable to use the Writing Center due to scheduling conflicts. 

Academic Success Center: 

 Students in English N60 and 061 who need extra time to complete their online requirements for the 

Writing Center curriculum are referred to the Academic Success Center. 

 Most English 061 and 101 classes advise students to use any of several online resources for 

supporting students’ progress in writing and researching (e.g. Pearson’s Connect); these 

resources may be accessed remotely or in the Tutoring Center, Writing Center, Library, and 

Academic Success Center. 

Transfer Center: 

 Program directors are welcomed into classrooms to present information regarding transfer and the 

Transfer Center; students are then encouraged to seek individual help for the purpose of 

improving their chances for transfer and the likelihood of being accepted by the college of their 

choice. 

Veterans’ Center: 

 Veterans participate in all levels of coursework. Since SCC has added a Veterans’ Services Center 

on campus, members of the English department have made a concerted effort to inform students 

about the Program and have actively encouraged students to participate in those services (when 

eligible). 

Honors Program  

 The department offers three levels of college composition/literature and critical thinking in SCC’s 

Honors Program. 

 The current co-coordinators are both English Department Members. 

ASG/ICC 

 Students are encouraged to participate in clubs and student government. 

 Instructors invite/encourage presentations by ASG/ICC members for informational and 

recruitment purposes. 

 English department members are very engaged in student life (e.g. serving as advisors for clubs). 
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 Many of the department members participate in activities at student request (e.g. student faculty 

basketball games, festivals, etc.); as well, many attend athletic events, rallies, readings, and 

lectures sponsored by students. 

 The department also assists in student fundraising events, such as the annual “Book Run” which 

supports student book scholarships.  

 

5. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 

 
The department has discussed the following:  

 Possibly integrating Accelerated Courses under the 4, 6, 8, and 12-week instructional models as 

deemed appropriate through departmental review; 

 Continuing to focus on English Club and ongoing support for those students interested in 

majoring in English; 

 Exploring how to institutionalize the most valuable placement methodologies currently being 

piloted in the BSI; 

 Continuing our advocacy for programs that already succeed, including the expansion and 

reinstatement of literature courses/sequences as well as the continued support for Honors, 

Writing Center, Basic Skills, etc.; 

 Expanding coursework in the Writing Center; 

 Expanding the curriculum for English 101 to include Writing Center involvement;  

 Revising Writing Center curriculum for English N60 and 061; 

 Preparing for initiatives that involve the articulation of Common Core standards in high school 

curricula with entry/transfer level curricular objectives and outcomes at SCC. 
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Part VII: Resources 

 

1. How well do the facilities (classrooms, labs, offices, meeting rooms, storage) used by the program meet 

its needs?  Do facilities and equipment meet appropriate safety criteria? 

 
The department expects that many of the facility issues listed below will be ameliorated by migration to the 

Humanities Building (H-Building) at the end of Spring Semester 2014.  The H-Building has nine dedicated 

English classrooms (with appropriate student seating and flexibility in room set-up) as well as outdoor 

teaching environments (available by appointment). Classrooms are fully mediated and computers are 

available for student use (10 per classroom).   

 

The Writing Center is housed in the H-Building as well and is equipped with sufficient computers, desk 

space and “walk-around” room for fluid instructional delivery and multiple pedagogical approaches (e.g. 

group work, whole group instruction, etc.).   

 

Offices located in the H-Building are sufficient to house all the full-time and adjunct English department 

faculty.  As well, there is designated office space for Writing Center and Honors Coordinators. Each office 

will have computing, work and storage space, chairs, and a table for student conferences.  Offices are 

configured in pods that have separate waiting areas for students, offering opportunities for collaboration. 

 

In evaluating the current conditions, the following observations have been recorded in English Department 

discussions:  

 

Currently, English courses are scheduled in classrooms located in the B, D, E and U Buildings.  All 

classrooms are shared with other disciplines (which have various and sometimes conflicting classroom 

designs/needs).  Most classrooms are mediated, but the media is not consistent. For example, some 

classrooms have document cameras, and some do not. Some mediation centers do not have remote 

control units, which makes technology use difficult.  In many classrooms, the media centers (commonly 

referred to as NOVA stations) are located in the corner of the room with insufficient lighting, making it 

difficult to see the controls. Some classrooms contain 35 to 50 chairs in order to meet class size needs of 

other departments.  These extra chairs crowd the space, making it problematic to monitor group work 

and limit teaching delivery to lecture format.   

 

The Writing Center is currently located in A-210.  Tables and chairs are sufficient for class sizes but do 

not allow ample walk-around space for monitoring student work.  14 computers are available for 

student work, which is not sufficient.  An attached office allows for the coordinator and teaching 

assistant to access a computer and printer and for the instructor to conduct one-on-one conferences 

with students, but it is too crowded for efficiency.  

 

Faculty office space is located in the D and E Buildings.  Most offices have sufficient work and storage 

space and additional chairs and a table for student conferencing. Adjunct faculty members do not have 

designated office space.   

 

Non-instructional workspace appears to meet safety standards. The department does not engage in 

activities that would require special safety considerations, but as stated, members are limited by 

physical constraints caused by crowded classroom conditions. 

 

 

2. How sufficient are the program’s equipment, supplies, and materials?  Does the program have a 

budget and timeline for the purchase of needed equipment and supplies? 
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Current availability of supplies for English instruction is sufficient.  The Publications office on campus 

provides standard supplies on request, including paper for printing, pens for white boards, chalk, etc.  This 

is not currently part of the English department budget (or DPP reporting); however, changes in the 

college’s budget and allocation process could shift the department’s focus to identify these necessary 

supplies (and others over time). In future DPP reports (and this year, for example), the department may be 

asked to submit requests according to a needs-based rubric that will be evaluated by (and beyond) the 

division. The impact of this new process on the department, especially in terms of instructional delivery, is 

unknown at this time. 

 

Individuals in the department currently take responsibility to carry various supplies with them because the 

classrooms lack storage space. The excessive number of desks prevent faculty from reaching all perimeter 

chalkboards. Faculty cannot adequately utilize the whiteboards (and other chalkboard space) because of 

screen placement in many rooms.  

 

Copiers should be updated/modernized (high-capacity, reliable, color machines).   

 

 

 

3. How well do technology resources (i.e., computers, software, media and presentation equipment) meet 

the instructional (classroom and laboratory) needs of the program? 

 
As stated above, the department anticipates that Humanities Building classrooms will meet mediation 

needs.  

 

Currently, some classrooms do not have document cameras or are missing remotes.   Updated remotes that 

advance PowerPoint slides would assist in more efficient classroom presentations. Most instructors do not 

allow laptop computer use in classrooms because of the inability for instructors to limit website access.  

Installing software or hardware that allows instructors to designate specific websites that can be accessed 

during class time would also allow students to productively use their laptops. Software updates need to 

keep pace with the market.  

 

Because of the importance of student writing in our courses, the department makes use of several kinds of 

technological/software programs.  TurnItIn.com, Connect, and library databases like EbscoHost (among 

others) are essential parts of the curricular foundation.  Continued support of these tools is beneficial and 

necessary for the department to meet its goals and serve students properly.  

 

4. How well do technology resources (i.e., faculty computers and software), training, and technical 

support meet the administrative (i.e., faculty office work) needs of the program? 

 
In the Humanities Building, new equipment should alleviate many of the issues listed below. The 

department is still concerned about wireless capacity/reliability and tech support for web development and 

maintenance. 

 

Classroom and office tech support is sufficient in relationship to proper staffing.  Sometimes there have 

been as many as three positions that were not filled (some have been eliminated), which resulted in delays 

or disruptions to instruction or administrative efficiency for faculty. Recent changes in staffing and work 

organization have helped tremendously, but there is remains a need for increased media support 

throughout the teaching day.  Afternoon and evening instruction is hindered occasionally by staffing limits. 

 

Currently, the department experiences some of the following concerns: 

 Faculty office computers are functional but dated (some are inadequate).   

 Faculty who use MAC computers at home would prefer to use MAC computers in their offices.   
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 Printers are unreliable.   

 Color printers should be available.  

 Internet browser, word processing, and presentation software is insufficient and out-of-date. 

Instructors are not authorized to initiate program/system updates, so delays occur when 

programs await uninstalled upgrades.  

 Access to individualized web development and web management is highly limited. 

 

 

5. How adequate is staff support (provided by administrative assistants, lab assistants, learning 

facilitators, and instructional assistants, and other classified staff) to meet the instructional and 

administrative needs of the program?  

 
The current Division Dean and Administrative Staff are very helpful, especially considering the doubling, 

tripling, and quadrupling of their workload due to recent budget cuts and reductions in force. 

 

The Writing Center teaching assistant does an outstanding job of monitoring students and maintaining 

clerical records; an increase in the number of teaching assistant hours for the Writing Center is 

recommended in the DPP; the department recognizes the need to institutionalize this position for 

continuity and growth potential.  Demand for the Writing Center services is expected to increase as new 

curriculum is introduced to accommodate college level composition and offer greater interdisciplinary 

support in the Writing Center. 

 

 

6. Does your program receive any categorical (Basic Skills, STEM, Title V) funding?  If so, what major 

activities or resources has the funding allowed for?  What impact has this had on your program 

(address both positive and negative impacts)?   If the college were to sustain these activities, which are 

critical to your program and what would be required to institutionalize them? 

 
The English department receives Basic Skills funding that supports our Writing Center Coordinator’s 

LHE and the instructional assistant’s salary. The English N60 and 061’s Writing Center component is in 

the course curriculum and critical to the program.  The current coordinator plans and organizes the entire 

program; it could not exist without a coordinator’s involvement.  The instructional assistant is equally 

essential to student success; it is the department’s view that both roles should be increased in scope and 

institutionalized to ensure that current trends of improvement are preserved after the grant funding 

terminates.   

 

 

 

7. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 

 
The department needs:  

 Expansion of clerical and administrative support in the Writing Center and the Honors Program. 

 Resources designated to support Writing Center expansion, including institutionalized 

coordination. 

 Resources designated to support Outdoor Teaching. 

 Resources designated to support English department events and recruitment. 

 Technical support for web and other basic computing needs. 

 Continued support for Connect, TurnItIn.com, Blackboard and library databases as referenced 

above and in the DPP. 
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Part VIII: Faculty 

 

1. What are faculty members doing to remain current in knowledge of learning theory, instructional 

strategies, and content?  In which professional organizations and conferences do faculty members 

participate? 

 
Faculty members attend and present at various conferences focused on the discipline of English, such as the 

English for California Teachers of Two-Year Colleges (ECTTYC), the Young Rhetoricians’ Conference, 

the Conference on College Composition and Communication, and the California Association of Teachers of 

English.   

 

In addition, faculty members attend literature-oriented conferences focused on Virginia Woolf, William 

Shakespeare, and Charles Dickens to name a few.  Department members also attend, present and/or lead 

trainings held by publishers, such as Pearson and McGraw-Hill.  Some faculty members participate in the 

National Council of Teachers of English and the English Council of California Two-Year Colleges.  

 

Because of their roles in special programs or assignments, a few faculty members also convene and 

participate/present at meetings that range in content from Basic Skills (BSI) to Honors Program 

development (including supporting SCC’s membership in Honors Transfer Council of California). 

 

2. How do faculty members participate in college-wide programs, shared governance bodies, and 

leadership activities? In what ways do faculty and staff serve as resources for the community? 

 
The English Department faculty is definitely involved in a number of activities on campus.  Department 

faculty members chair and co-chair various committees and serve on various work groups, such as the 

Basic Skills Task Force, the Educational Vision Task Force, the Faculty Development Committee, 

Accreditation Steering Committee, the Facilities Master Planning Committee, and the Educational Master 

Plan Committee.   

 

Furthermore, department members work as coordinators on campus, as the Writing Center Coordinator 

as well as the Honors Program Co-Coordinators. In addition, members serve on a number of campus 

committees including the Facilities Committee, Curriculum Council, Enrollment Management, Scholarship 

Committee, to name a few.  

 

In terms of governance, members of the department serve on SCC’s Academic Senate with one member 

currently serving as the Senate’s President. Two department members serve on College Council and others 

serve on Enrollment Management and PIE (Planning and Institutional Effectiveness) committees.   

 

In addition to the aforementioned, department members also participate in groups like Safe Space and AB-

540.  A number volunteer to work at the college’s Science Night and Family Night activities, which are 

open to the community and provide for the recruitment as well as enrichment of students.  Some members 

facilitate and/or participate in Poetry Readings and Evenings of Fiction that are open to the public.   

 

3. Are adequate numbers of qualified faculty available to teach all sections in a program’s offerings? 

 
All department faculty are well qualified to teach the variety of sections offered within the program; due to 

increasing demand/program expansion, the department has requested an additional, qualified full-time 

faculty member. 
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4. Are adequate and appropriate mentoring and faculty development opportunities available and do 

department faculty regularly utilize these opportunities? 

 
Increased offerings and availability of resources for both professional development activities and 

mentoring would be welcomed by the English department.  Many of us pursue hobbies and interests that 

ultimately support our teaching in one form or another (from development of our artistic talents to 

participation/membership in academic and cultural growth opportunities).  Investment in these would be 

worthy for both increased student success in the classroom and for sustained morale among department 

members. 

 

Internally, the department provides adequate and appropriate mentoring opportunities for full-time, 

tenure-track faculty.  Furthermore, the department has retreats during which members participate in 

professional development and enrichment activities.  A number of department members routinely 

participate in and lead faculty development sessions during flex week as well as throughout the semester 

such as the Basic Skills Workshops and rubric development. 

 

 

5. To what extent are part-time faculty members knowledgeable about the program’s practices and 

standards? What opportunities are provided for part time faculty members to become engaged in 

department activities and communication?  

 
At the start of every semester, the department chair and designated faculty hold a meeting to provide 

adjunct instructors with information about the English department’s practices and standards.  Full-time 

members also invite adjunct faculty to lead and/or participate in Basic Skills Workshops, Writing Center 

Workshops, Department Meetings, and any Poetry Reading/Evening of Fiction events that are held on 

campus. 

 

6. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 

 
The English department needs to continue efforts: 

 to hire at least one full-time faculty member; 

 to advocate for professional development funding/support; 

 to improve communication between adjunct and full-time faculty. 
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Part IX: Internal and External Communication 

 

1. When were the program’s Departmental Planning Portfolio (DPP), catalog, and Educational Master 

Plan (EMP) entries last updated to ensure currency and accuracy? 

 
DPP, catalog, and EMP updates happen annually, usually in the fall semester.  Data is analyzed at this 

time, and updates to the above occur each spring semester.  Program Review is submitted in spring 

semester according to SCC’s Long-Term Planning Cycle. 

 

2. How does the program keep its website comprehensive and current?  Does the website contain the 

department’s mission? Does the website contain current contact information (telephone numbers, email 

addresses, and office hours and locations) for program faculty and staff?  Are program and course 

Student Learning Outcomes (SLOs) posted? Are outcomes assessment results posted? 

 
An English department faculty member is designated to work with the division office and the technology 

team to keep the website current.  There have been historic problems with continuity and responsiveness, 

so this has been a problem area for our department due to inconsistent support. Basic information for the 

department (course schedules and SLO information) as well as access to the faculty currently exists 

globally through the campus web page, division office, and WebAdvisor; individuals utilize various means, 

including Blackboard or individually managed web pages to create communication with their specific 

students. Program coordinators maintain their web pages according to program needs. 

 

3. How does the program keep counselors, advisors, and student service personnel informed about the 

program’s courses, their sequencing, and the criteria for placement? 

 
The English department works closely with the above stakeholders, in part because we are involved (or 

integrated) in so many college-wide initiatives.  Honors Program and Basic Skills, to name only two, 

require discussions with counselors and advisors about recruitment, placement, assessment, and 

curriculum development on an ongoing basis.  Appraisals/updates concerning EOPS, DSPS, Veterans 

Support Services, etc. usually take place during regularly scheduled meetings (weekly, monthly, etc.), with 

department representatives reporting on their respective areas. 

 

4. How well do faculty communicate about and coordinate the work of the program? 

 
Because our department members are so involved throughout the campus, we all need to share the 

department workload.  Our department chair facilitates a division of labor that is generally balanced, with 

members assuming responsibilities within the department that coordinate with their campus-wide 

obligations.  For example, our Senate representatives usually attend Senate functions/meetings and state-

wide symposia; then they report to the department for its input on policy and direction. 

 

The department is exceptionally generous with its time and resource, both within and with others on 

campus.  When there is need, members are quick to respond and take the lead to see problems solved and 

students served.  Each member of the full-time faculty is involved in more than one role, and each typically 

fulfills her/his responsibilities in a timely, professional manner. 

 

5. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 
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Increasing administrative demands related to teaching, assessment, SLO development, scheduling, and 

accreditation related reporting have presented a challenge.  The department is diligent to respond to needs 

and initiatives that arise from within and are issued from the college community, but members are 

expressing a sense of their limits; it is paramount to the department that it maintains its good reputation 

regarding both the excellent work we do for/with students in (and out of) classes and in our many 

leadership and supportive roles throughout the campus community.    

 

Evaluation of faculty involvement is going to be a top priority in department conversations over the next 

several months.  The department will continue to employ a student-first approach in determining where 

investments of time and energy should occur.  To that end, administrative support for initiatives will be a 

huge factor in the decision-making process for the department (e.g. website development and maintenance 

will be dependent on administrative consistency in technological support and ease of use).      
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Part X:  Planning Agenda for:   English Department – Academic Years 2014 – 2016. 

 

Please consider areas or issues that will need attention from your program in the next two years.  From that information, complete the chart below.  

This document will be used to help college planning and resource allocation.   It will also show that SCC is linking assessment and student success 

data to planning.   Definitely include any action that may need institutional support, but also include your currently anticipated actions to let the 

college know what your program is planning.  Feel free to add rows if necessary.    

 

Action:   Actions can include a pedagogical change at the department level (i.e. create supplemental activities for Psychology 100 OR try “flipping 

the classroom” for a pilot group of 3 instructors) or a specific resource request (i.e. increase the number of SI sections in Calculus OR develop an 

Engineering Library OR hire a new full-time faculty member).  

 

Supporting Data:  The data should justify the need for the action.  It may give evidence of a deficiency you are trying to remedy or it may indicate a 

success that you wish to replicate.  You can fill in this column by referring to information in this document (i.e. IV-2b to refer to student outcomes 

data given in Part IV question 2b), information in a completed course or program assessment report or reports (i.e. English 101 Fall 2012 or Art 

Spring 2011), information from an outside study (i.e. http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2381&context=etd), or any other data that you 

think is relevant.   Do your best to find data, but feel free to include other justification.    

 

Resources Needed:  This should include any supplies/equipment, human resources, technological needs, and facilities needs.  Include an estimated 

dollar amount whenever reasonably possible.  

 

PLANNING AGENDA – 2012-2014 

Actions Supporting Data Resources Needed 

1.  English department will move to 

Humanities Building in Spring 2014 – most 

resources necessary for instructional and other 

professional purposes have been established. 

At present, the only additional physical 

resources that will be needed are in reference to 

the completion of the outdoor teaching 

space(s), according to the H-Building plans and 

the DPP. 

English Department DPPs and planning 

documents from the outset of the H-Building 

design. 

 Currently, final orders are being 

submitted to outfit the outdoor 

teaching spaces.  Among the resources 

needed for these areas are mobile 

teaching assists (lecterns, whiteboards, 

tables, etc.).  In addition, 

accommodations to make the spaces 

“all-season” are needed (e.g. additional 

benches and weather protection).  

 Further outdoor plans in the English 

DPP call for the reestablishment of Dr. 

http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2381&context=etd
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Rosenquist’s bench and an 

accompanying garden/meditative 

space for reflection. 

 Classroom resources should be complete – 

technology, flexible/dedicated teaching 

space, storage capacity, student computing, 

etc. 

 Office and conferencing resources should be 

complete – including space for adjunct 

instructors 

 Writing Center and Honors areas have 

dedicated space and should be complete – 

student computing in Honors should 

include laptops. 

 Workspace and onsite printing/copying 

should be complete and available. 

 

2.  English department will augment/expand 

Writing Center capacity – through 

evaluation/revision of current curriculum 

(N60/061); additional curriculum to include 

college-level composition support (English 

101); adding support staff (additional hours 

for current classified position); explore the 

introduction of Student Instructional (SI) 

support. 

 

Current success data as reported (see BSI report 

in Appendix 6) – anticipated need to 

institutionalize supports that have proven 

successful during the BSI Grant; Department 

DPP 

 Additional hours authorized for 

Instructional Assistant (classified). 

 Additional hours funded (as 

determined) for SI. 

3.  English department will review and 

address the disparities between success in the 

areas of writing and underperformance noted 

in reading.  Plans for that review include 

department discussion; research into areas 

that will enhance reading instruction in the 

SLO assessment data as reported to the 

department in Spring 2014 (see Appendix 9). 

 Resources for conferences related to 

“best practices” regarding reading 

strategies in composition courses. 

 Curriculum development (time and 

resources) as needed based on initial 

research. 
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current courses; revisions of assessment tool 

for reading SLOs; flex workshops for learning 

about and presenting “best practices” related 

to reading success. 

 

4.  English department will reinstate all courses 

in their regular sequences and expand 

literature offerings in addition to meeting 

increased demand for college composition. 

 

Continuous demand for college-composition 

courses – exceptionally long waitlists for 

various courses offered; increased demand for 

literature courses and need to offer courses that 

complete the AS – Transfer in English. 

 No additional physical resources 

needed – staffing resources needed 

(see below). 

5.  English department will request at least one 

additional full-time instructor. (NOTE: we may 

be one “replacement faculty” short in addition to 

being under the F/T to P/T ratio.) 

 

Increased sections offered; F/T to P/T ratios 

within English department.  

 One F/T hire (minimum). 
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Program Review Summary Report 

 
This “executive summary” report is intended to be shared with College Council and other areas of the college 

that may not see your department’s entire program review document. This report allows you to provide an 

update of your department’s plans, needs, accomplishments, and concerns to a collegial governance body 

consisting of representatives from all areas of the college. 

 

Department:  English       Date:  March 24, 2014 

 

Briefly describe and explain what is working well in your department. 
 

The most direct answer to this prompt is our department!  We enjoy being part of a department whose 

members are consistently professional, dedicated, generous, and passionate.  We have worked hard to 

build trust and camaraderie, and we have developed into a unit that is able to achieve success within 

our discipline and serve the campus community in many ways.  And we serve each other well, as 

colleagues and as friends. 

 

We are excellent practitioners, noted and recognized for classroom skill and for leadership in the field 

of English and academic life. Some represent SCC on grants, at symposia/conferences, in professional 

organizations, and among state leaders.  Others mentor students meaningfully in various phases of their 

academic and community lives, from the creative to the athletic to the erudite.  We work very hard; we 

inspire willingly and with verve. 

 

When duty requires or improvements are needed, we share responsibilities well, understanding that it 

takes all of us to maintain a department of our size and scope.  When it is time for decision-making, 

from the routine (like how to address an inadequate performance result in one of our SLO assessments) 

to the occasional (like preparing to hire a full-time faculty member), we pitch in and work together as a 

team.  This program review, for example, represents the work of our entire department – different 

voices and levels of input.  And we believe it reflects both our solidarity and our industry. 

 

On a practical note, we feel the discussions, reviews, and campus involvements all serve our professional 

practice well.  We are pleased with our progress and leadership in SLO development, assessment, and 

evaluation.  We feel comfortable that we are on the right track with the way that we gather and analyze 

results, and we can point to several areas that are already stronger in our discipline as a result of both 

the data and the reflective practice it has initiated. 

 

We are also extremely proud and excited to be heading into a new facility that has many of the elements 

that we originally envisioned; we believe it will assist us in strengthening our instructional 

delivery/success with students.  Aspects like the dedicated classrooms, the Writing Center, and Honors 

complex all enhance key facets of our curriculum and help us anticipate/plan for expansion.   

 

Briefly describe and explain what is not working well or needs attention in your department. 
 

We are probably understaffed in a number of ways that makes life challenging.  It is clear to us that we 

need another full-time member of our team (perhaps more than one), and we have made a request for 

at least one position.  Furthermore, we will need more staffing support for the Writing Center, 

especially as it expands its operation and scope (with new curriculum on the horizon).   

 

Many of our members, as noted above, are involved in campus-wide activities or in leadership roles 
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within campus governance.  With this involvement and the unique demands facing our department in 

scheduling, reporting, managing participation in grants that include English elements, SLO assessments 

of multiple sections and sequences, etc., it can be challenging (sometimes exhausting) to stay organized, 

witty, and patient.  We’re not at our best when constantly pressured with new initiatives and deadlines 

and protocols, while in the midst of trying to manage regular responsibilities.  It’s possible that once 

buildings come online or accreditation cycles settle, the tyranny of the urgent will also ease.  But it is 

widely regarded in our department that the current flow of work in addition to our classroom 

obligations is not sustainable (or healthy). 

 

On the curricular side, we discovered in our recent assessments that we’re not seeing the student 

progress in analytical reading that we expect.  One of our key action items for the next year or so is to 

investigate and address this deficit in reading.  We’ve already developed a plan for enhancing our 

assessment tool in order to produce more discrete data, but this is an area where we may need to 

increase our knowledge and skills.  We’ll be seeking resources to equip us in current best practices for 

critical reading at the transfer level. 

 

We look forward to moving into the H-Building; the various difficulties we’ve faced with space and 

technology should be remedied in large part by that migration.   

 

List and briefly explain the plans your department has in the areas of facilities, technology, 

equipment, and personnel in the next 2 years. Please provide an expected date for each item. 

 

Facilities:  In large part, our next challenges will be assuring that the H-Building migration is smooth 

and that the facilities live up to their promise.  We expect to know more about the needs related to that 

move after we’ve been in the new space for a semester.  Some of the department members have 

volunteered to try out the new classrooms after spring break (2014).  The areas that will probably still 

be in development over the next year are the outdoor teaching spaces.  We anticipate that there will be a 

few material resources to order and some structural finishes that will make those fully functional.  We 

expect that primary facilities needs mentioned in previous DPP and Program Review documents will be 

met in this transition.   
 

Technology:  One of the areas where we expect to see some growth is in the department’s web page.  

Currently, our page might be the least robust aspect of our department.  Challenges aside, we anticipate 

that the website updates will be completed by end of spring semester 2014, and it’s reasonable to 

anticipate that it can be maintained with the proper support going forward. 

 
Equipment:  The equipment needs for the department lean more in the direction of promotional than 

instructional.  Most of what we need to teach well is in place or scheduled to come on line shortly; 

however, to develop more campus-wide and community exposure, we’ve determined that items like EZ-

Ups or table coverings with English Department signage might assist us in increasing visibility and 

creating interest in the various activities we sponsor or support. 

 

Personnel:  Among our top priorities is hiring, both full-time faculty and support staff.  We anticipate 

that we’ll add another professor to the department by fall 2014, and our requests to expand classified 

hours for support in the Writing Center have been submitted to the Division. 
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Summarize any other findings from your program review and planning process that you would 

like to share with the college community. 

 
The department would like to express its gratitude to so many of SCC’s valuable partners.  Especially 

helpful in this process has been the Office of Institutional Effectiveness.  More broadly, in this time of 

institutional challenge and change, it’s still a rare privilege to work with outstanding, intelligent people 

who care about the welfare of our students and who are, on the whole, humane.   

 

The department recognizes that we have some good/worthy work to do; we’d like to see some 

improvements in our SLO success rates in critical reading, for example.  We also will enjoy reporting 

on the pleasures of being in the new Humanities Building.  It’s safe to say, as well, that we’ll be relieved 

to have so many of these recent administrative, assessment, reporting, and accreditation functions dial 

down in the weeks ahead.  We enjoy being part of the larger conversation and contributing to the health 

and welfare of the institution, but we also will enjoy being able to give more direct service back to our 

primary charges, our students. 
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Appendix 1 - Supporting Departments and Documents 
 

Checklist of recommended supporting documents to compile prior to beginning program review. 

 

Some documents might not apply to your program and you may want to add additional documents if 

relevant. 

 

The RSCCD Research department is available to help departments construct student surveys and graduate 

surveys. The RSCCD Research department can also furnish data specific to your program that has not already 

been provided in this document. Please contact Nga Pham at (714) 480-7467 or email Pham_Nga@rsccd.edu .  

 
RSCCD Website 

 RSCCD Vision and Goals 

 RSCCD Reports Directory 

 RSCCD Demographic Data 
 

RSCCD Research 

 AA/AS Degrees Awarded, 2007-2012 

 Certificates Awarded, 2007-2012 

 2009-2012 FTES Generated by Department by Semester 

 Fall 2008 - Fall 2012 Course Grade Distribution by Department 

 Fall 2012 Course Grade Distribution by Department by Ethnicity 

 Fall 2012 Demographics by Department by Course 

SCC Website 

 SCC Catalog and Schedule of Classes 

 SCC Mission 

 SCC Institutional Student Learning Outcomes  

 SCC Goals (p. 71-75) 2012-2016 Educational 

Master Plan 

 Community/student demographics and trends 

(p. 17-51) 2012-2016 Educational Master Plan 

 Department Web Pages  

 SCC Curriculum and Instruction Council 

 

Department Planning Portfolio (DPP)  (login required) 

 Departmental vision and mission statement 

 Department Goals 
 

Assist.org 

 Articulation agreements with colleges   
 

Department Documents 

 Course syllabi 

 Curriculum course outlines 

 Program SLOs  

 Course SLOs 

 Assessment results 

 Mapping from course SLOs to General 

Education SLOs from course outlines 

 Minutes from department meetings 

 Previous program review documents 

 Department and instructors’ websites 

 Course sequence chart  

 Scheduling matrix 

 Equipment request forms 

 Graduate surveys 

 Student surveys 

 Department accomplishment List 

 Coordinator and committee List 

 Department Flex schedule 

 Articulation agreements with high schools 

 Data on enrollment, excess demand, retention, 

cancelled classes 

mailto:Pham_Nga@rsccd.edu
http://www.rsccd.org/homex.asp
http://rsccd.edu/Discover-RSCCD/Pages/Vision-Goals.aspx
http://rsccd.edu/Departments/Research/Pages/Reports-Directory.aspx
http://rsccd.edu/Departments/Research/Pages/Demographics.aspx
http://rsccd.edu/Departments/Research/Pages/default.aspx
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC5-yearAAdegreeawarded2007-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC5-yearcertificates2007-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCFTES09-12.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCPORTFOLIOGRADES2008-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCFall2012gradesbyethnicitY.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC%20fall%202012%20demographics%20by%20subject%20by%20course%2003%2005%2013.pdf
http://www.sccollege.edu/
http://www.sccollege.edu/StudentServices/Admissions/Pages/CATALOGSCHEDULE.aspx
http://www.sccollege.edu/About/Pages/CollegeMissionStatement.aspx
http://www.sccollege.edu/StudentServices/slo/Pages/SCCSLO.aspx
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/ProgramsCourses/AcademicDepartments/pages/default.aspx
http://www.sccollege.edu/Departments/AcademicSenate/CICouncil/Pages/default.aspx
http://www.sccollege.edu/portfolio
http://www.assist.org/
http://www.curricunet.com/sccc/search/course/
http://www.curricunet.com/sccc/search/program/
http://www.curricunet.com/sccc/search/course/
http://www.sccollege.edu/Departments/outcomesassessment/Pages/OfficeInfo.aspx
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Appendix 2 - Lexicon of Essential Terms 

 

Award Programs – a series of courses and activities that leads to a degree or certificate 

 

Department Planning Portfolio (DPP) – is a document that departments/units use to annually review 

progress and set goals. 

 

Efficiency – is the ratio of FTES divided by FTEF. Demonstrates how many full-time equivalent students are 

served by one full-time equivalent faculty. 

 

Educational Master Plan – is the primary campus-wide planning document and contains the overview 

planning piece: those elements that have broad implications for the college as a whole, that bridge 

more than one department or unit, or that reside apart from the units as currently configured. 

 

FTEF – Full-time equivalent faculty, which is measured in terms of lecture hour equivalents (LHE), is a unit 

of measurement that defines the calculated (not actual) number of faculty that are equivalent to the 

number carrying a full “load” of work. One FTEF is equal to 15 LHE. 

 

FTES – Full-time equivalent student is a unit of measurement that defines the calculated (not actual) number 

of students that are equivalent to the number carrying a full “load” of coursework. 

 

Institution-Set Standard – is a standard set by an institution, derived from historical student achievement 

data, that serves as a minimum threshold for student performance. If student achievement data falls 

below the institution-set standard, a course of action must be defined in order to address performance 

deficiencies. 

 

LHE – lecture hour equivalent is the first step in computing faculty load. It standardizes the number of 

lecture and lab hours taught by faculty. A full load is equal to 15 LHE. 

 

Outcomes Assessment Data – these data are derived from course and/or program assessment efforts and 

allow institutions the ability to determine the degree to which students are learning the defined 

curriculum for a course or program. 

 

Retention Rate – is the proportion of students who stay in the course to the end of the term and receive a 

letter grade. It is the proportion of all letter grades that are not Withdrawals of a grade of W. 

 

Student Achievement Data – are measures of student achievement of short, near, and long term educational 

goals. Examples include course retention, course success, attainment of unit benchmarks, graduation 

and/or transfer. 

 

Success Rate – is the proportion of students who successfully complete a course. It is the proportion of all 

letter grades that are an A, B, C, Credit or Pass. 
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Appendix 3 - Long Term Planning Highlights 
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Appendix 4 - Student Demographic Data (2012-13 Academic Year) 

 

 

ETHNICITY*  
 

Unique 

Headcount 

African-

American 

Asian/ 

Pacific  

Decline to 

State 
Latino Other White Unknown 

n % n % n % n % n % n % n % 

3394 76 2% 392 12% 21 1% 1530 45% 19 1% 1846 54% 104 3% 
  

 *Percentage total exceeds 100% due to some students reporting two or more ethnicities/races. 

 

AGE 
 

Unique 

Headcount 

17 and 

under 
18-19 20-21 22-25 26-29 30-39 40-49 

50 and 

over 

n % n % n % n % n % n % n % n % 

3394 53 2% 2042 60% 686 20% 369 11% 113 3% 68 2% 44 1% 19 <1% 

 

 

GENDER 
 

Unique 

Headcount 

Male Female Unreported 

n % n % n % 

3394 1691 50% 1696 50% 7 <1% 

 

   

 

  Source: RSCCD Research Data Warehouse 
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Appendix 5 - Basic Skills Progress Tracker – Introduction and Instructions 

 

The Basic Skills Progress Tracker (or Progress Tracker, for short) tracks cohorts of students in four general 

areas: English reading, English writing, ESL, and math. ESL may be subdivided into four related areas 

(integrated, reading, writing, & listening) depending on the curriculum of the college(s) included in the query. 

The Progress Tracker establishes cohorts of students by looking at the first basic skills course ever taken by a 

student in a basic skills subject area. This starting cohort will be in a yellow highlighted cell in the final report. 

Basic skills courses in the four major basic skills areas are identified by TOP code and by CB21 code (COURSE-

PRIOR-TO-COLLEGE-LEVEL). 

 

How to use the Basic Skills Progress Tracker (aka Progress Tracker) 

Progress Tracker query selections are made in a left to right fashion, just as one would read the text on a page. 

You must go in order from the top left of the query page to the top right of the query page, then drop to the 

second row of selections and proceed from left to right. When all selections have been made, click on the 

“View Report” button to see the report for your selected options. The following steps provide a walk-through 

for the successful operation of the Progress Tracker query. You should proceed as follows (in the given order): 

1. Select a specific college as the focus of your query (or select “Statewide” for a query that includes the 

entire CCC system) 

2. Select a “Cohort Start Term”. This term defines the beginning point for the basic skills cohort you will 

be tracking. All students who first enrolled in a given basic skills subject area in the term selected here 

will be included in the tracker. They need not be first time students in that term; they may be, but that 

is incidental. The cohort is defined here based on this term being identified as the first term they ever 

took a course in the given subject area at the selected college. Note that only courses at the focus college 

are considered when evaluating “first time in a basic skills subject area”, i.e., courses taken at other 

colleges are not evaluated. This focus is part of the design, as the tool is intended to help with the 

evaluation of local curriculum (unless the “Statewide” option is chosen, then the evaluation crosses all 

colleges). 

3. Choose an “End Term” for your cohort tracking. This selection, in combination with the start term 

selected in step 2 will define the window of time being evaluated by the query. A typical time window 

is three years, though it is informative to process a variety of different time frames to see how that 

affects the progress of cohorts. Note that it is possible to set the start term and the end term to the same 

term in which case not much progress would be expected, though some patterns of cross-enrollment 

may be noted, particularly in the ESL and reading basic skills subject areas. 

4. Select a basic skills subject; this is where you choose which basic skills area to focus on. The choices 

you see are dependent on the curriculum offered at the focus college selected in step 1 during the term 

selected in step 2. For instance, you may see only ESL – Integrated, if that is the only type of ESL course 

offered at the focus college, or you may see more options such as ESL – Listening, ESL – Writing, etc. 

Moreover, if the curriculum at the focus college was different at different points in times, the basic 

skills subject choices will reflect those changes when a new start term is selected. The four general basic 

skills areas (English – Reading, English – Writing, ESL, and Math) are defined by the Taxonomy of 

Program (TOP) coding used by the focus college. 
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5. Select starting cohort level; this drop down box allows you to select the starting level in the basic skills 

subject area. Courses that are “One Level Below Transfer” are the courses immediately prior to the 

transfer level course (i.e., the prerequisite for the transfer course). Courses that are “Two Levels Below 

Transfer” are the course prior to the prerequisite for the transfer level course, and so on.1  

6. The “Customize Cohort” selection is the final drop-down box and it is optional. It allows you to de-

select courses that have been identified as belonging to a certain basic skills area at a certain level. In a 

typical query, there will be no need to use the “Customize Cohort” option, but there are several reasons 

why it may be useful in certain situations. For instance, you may click on the “Customize Cohort” 

button and see that some courses are improperly identified as courses at the level of interest. You could 

use this option to exclude those courses from being used in the formation of the basic skills cohort 

presented in the Progress Tracker report (you should also make a note of the improperly coded courses 

so that you can look into getting them coded properly, see FAQ below for more details). Another 

potential use of the “Customize Cohort” option is to refine a report so that you are focusing only on 

certain classes. Perhaps your college has some accelerated curriculum and some non-accelerated 

curriculum at a given level; you could use the “Customize Cohort” option to run a report for each type 

of course, as long as they have separate Course IDs. Cohort progress rates could then be compared 

across the different types of curriculum offered at the same level. 

7. Click on “View Report” and after a brief wait the report should appear below your query selections. 

8. If you wish, you may select to disaggregate the report by the demographic and programmatic 

categories provided in the “Report Format Selection Area” below the generated Progress Tracker 

report. Once you have checked the boxes corresponding to your areas of interest, click on the “Update 

Report” button in the bottom right of the screen. 

9. Once a report is generated, clicking the “Advanced Layout” button provides new options are useful for 

customizing the look and content of your report. The advanced layout options replace the checkboxes 

of the “Report Format Selection Area” with a more complex set of options. You can filter the report 

area to show only selected categories of Gender, Age, Ethnicity, Financial Aid, etc. Filter categories can 

be dragged into the Row or Column display area and content that is displayed in rows can be dragged 

over to the column display area and vice versa. It may take some experimenting to see how to best use 

these options to create the custom report that best meets your needs. The “Data Area” allows you to 

arrange the order of the displayed data (Headcount, Attempts, and Success) to suit your reporting 

needs. One important use of the “Course IDs” field in the “Columns” area is to de-select the Course IDs 

of courses that do not necessarily belong in your final report. For instance, you may wish to de-select 

                                                      
1 The CB21 MIS data element (COURSE-PRIOR-TO-COLLEGE-LEVEL) determines whether courses 

are identified as transfer level, one level below, etc. Only courses with TOP codes in English reading, 

English writing, math, and ESL are assigned CB21 codes. CB21 codes can be viewed for a given TOP 

code with the “Course Details” query on the CCCCO Data Mart 2.0. Oftentimes, issues with a 

Progress Tracker report have to do with improper coding of the CB21 data element. Your local 

academic specialist and/or MIS guru should be able to work with you to get your college’s CB21 

codes (or other MIS codes) coded properly and reported to the Chancellor’s Office. 
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non-gatekeeper transfer level English courses. That is, if English 1A is the first transfer level English 

course (aka, the gatekeeper course) you may wish to deselect English 2 or English 1B (for example) as 

those courses are subsequent to English 1A and do not carry the same significance in the context of a 

report that is focused on the progression of cohorts of students through the basic skills sequence. Also, 

if your college does not have pre-requisites on transferable English electives like literature or creative 

writing courses, you might also want to exclude these. By de-selecting those courses in the “Course 

IDs” field in the “Column Area”, headcount, attempts, and success in those courses are no longer 

counted or displayed in the report area of the Progress Tracker. Finally, if checked, the “Defer Layout 

Update” checkbox may improve performance by allowing you to make all your selections first and 

then apply all of your selections at the same time by clicking on the “Update” button in the lower right 

of the screen. 

 

Data Fields: 

 Student: Students number is the headcount. 

 Attempts: Attempts is the count of enrollments by the students. 

 Success: Success is the count of successful enrollments (grade of ‘A’, ‘B’, ‘C’, ‘P’, ‘IA’, ‘IB’, ‘IC’, ‘IPP’) 
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Appendix 6 - Basic Skills Allocation End-of-Year Report (excerpt) 
 

FROM:  Santiago Canyon College Basic Skills Allocation End-of-Year Report 2012-2013  

 

[2] Narrative Response 
How is SCC assessing how it uses BSI funds and how these funds are related to the college’s EMP? 

It is the responsibility of the SCC Basic Skills Task Force to propose, discuss, and evaluate the 
effectiveness of basic skills programs and projects. However, this Task Force works closely with and reports to 
the Student Success Committee and the Academic Senate. We also welcome proposals from any discipline’s 
faculty or dean. Spending of BSI dollars is only performed after a formal project proposal and request for funds 
has been vetted by Task Force members. The document must include a description of the planned activity, the 
target outcome and desired impact, and a clear deliverable explaining how the activity’s impact will be 
measured. To measure the effectiveness of the Writing Center and Math Study Hall (MaSH), for example, we 
review overall success rates in developmental math and English courses at the end of each semester and look 
at whether students are persisting into the next course level. To assess the impact of our CROSSroads 
freshman bridge program, we compare the number of incoming students who place into college-level math 
and English with and without our intervention. If we are seeking to boost the number of students who 
complete the basic skills sequence and succeed in transfer-level courses, then we must assess the 
accomplishments of our BSI-funded programs by monitoring and increasing the success rates of basic skills 
students.  

In addition to the consistent checking of our achievements with student success numbers, we seek to 
directly align our activities with the goals and objectives stated in the college’s Educational Master Plan. Our 
EMP is intended to guide institutional and program development, so it must complement departments’ 
planning portfolios (DPPs) and Program Reviews. For example, SCC’s EMP commits to “improving student 
success with comprehensive instructional programs,” such as exemplary Math and Writing Centers and to 
increasing the services that address the needs of specific students, including those requiring “additional basic 
skills instruction.” In the same way, both the math and English DPPs describe plans to expand the services of 
our centers in order to improve success rates among basic skills students. Furthermore, our EMP charges us to 
“develop instructional strategies to meet the increasing demand for basic skills instruction” by promoting a 
student-centered learning environment. Likewise, our BSI Task Force, committed to offering a comprehensive 
approach to assisting basic skills students, invests primarily in activities that effectively move these students 
down a clear pathway--from their high school senior year (with our bridging programs), to orientation and 
counseling (with our Early Welcome mandatory basic skills advisement), to the correct level of math, English, 
and ESL coursework (with our attempts to improve and validate placement testing procedures), to easily 
accessible and effective support services (with our expanding student centers), and, ultimately, to success.  
What are the problems SCC is still facing in the area of Basic Skills?  What are the obstacles that you need 
assistance with from 3CSN and the Chancellor’s Office? 
     Our primary obstacle is continuing to move the needle toward higher success rates in the sequence of 
courses from basic skills to transfer-level. Typical of colleges nationally, SCC struggles most with improving 
math scores. That is why we are trying diligently to reach these students with new bridging programs from 
high school to college math—and with special summer workshops to help prepare them for their first math 
course at SCC.  

Another ongoing obstacle involves the push to get students to complete their basic skills work early. 
We encourage students to fulfill BSI requirements during their first two semesters at SCC with strong 
recommendations and guidance from counselors during our Early Welcome program and during discussions of 
their educational plans. Although such early basic skills coursework is not mandatory, it is evident that SCC 



 

20 
 

students who attempt to take introductory psychology, history, or political science classes before they have 
been instructed in freshman composition struggle with the assigned writing and reading. According to the 
Santiago Canyon College Basic Skills Proficiency Report from July 2011, of the students who test into a basic 
skills math or English course and are advised by a counselor to enroll in it immediately, only 66% choose to do 
so. SCC is currently hiring a new counselor, and one of the screening questions asked of each applicant is, “In 
advising basic skills students, how would you effectively guide them into foundational courses during their first 
semesters?” 

To assist our efforts in overcoming these types of challenges, 3CSN has been instrumental in 
introducing and developing new teaching strategies and best practices for members of our basic skills faculty. 
Every semester, the BSI coordinator attends the various 3CSN workshops which address innovative 
techniques—such as Habits of Mind, Reading Apprenticeship, and Acceleration-- that promote success among 
basic skills students. Then, in the semester that follows, the BSI coordinator presents various professional 
development and flex activities to relay these practices to members of the Basic Skills Task Force, the Student 
Success Committee, the Academic Senate, and the faculty campus-wide. It would be tremendously valuable to 
our faculty and students if 3CSN would continue to offer these events and perhaps more often.  Furthermore, 
the Chancellor’s Office has been an asset in our BSI planning and implementation due to the support offered 
through the regional training sessions and the webinars. In the past, we have faced challenges in constructing 
the report because we were unclear of the expectations or the extent of details required; however, having 
access to the state basic skills coordinator as well as to the regional coordinators has greatly assisted our 
endeavors. Finally, because the Chancellor’s Office urges us to scale up our activities and institutionalize our 
programs, perhaps 3CSN can assist colleges in strategizing how to work toward institutionalization and how to 
transition from the use of categorical to general funds to solidify our college’s commitment to basic skills 
instruction. 

 
What is your action plan for research to evaluate programs and if or how your BSI funds have helped? 

We will continue to monitor our success rates in the math and English courses just below transfer as 
well as the completion rates for our Continuing Education students. Our latest BSI program, CROSSroads, is so 
new that we are just beginning to strategize for research collection and consult with our Office of Institutional 
Effectiveness. CROSSroads program students, those coming from local high schools to attend preparatory 
workshops to optimize their placement into college-level math and English courses, will be tracked for their 
success in the sequence leading to transfer.  The Family Orientation Night that SCC hosts for high school 
seniors and their parents ends with a survey which helps inform us of what we did well at the event and what 
more we can do to welcome and prepare our incoming students. We use that survey to evaluate and adjust 
our program. In addition, our CRAAM (College Readiness is All About Math) students, those participating in 
workshops to get them ready for Intermediate Algebra, will be tracked to measure their success rates. We will 
also break down our data to determine how students who take part in any of our basic skills interventions 
compare with students who do not. In particular, we will look to see if students who use the services of the 
Math Study Hall while enrolled in Math 080, the class preceding transfer-level, are more likely to pass that 
course the first time and to then enroll immediately in the next course.  Finally, in order to determine if our 
efforts with our feeder high schools are effective, we will be consulting with the counselors at SCC’s annual 
High School Counselors’ Breakfast and maintaining contact with them throughout the year, anticipating that a 
strong alliance will assist in shaping and enhancing our basic skills programs.  
 
[3] Data Analysis  
Was SCC’s basic skills program more successful in 2010-2012 than it was in 2008-2010? How did we 
determine, answer, and measure the success? 
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Santiago Canyon College’s basic skills program has been more successful in the last two years than in 
the two years prior, even though several of the programs and interventions we have put into place for 
increasing success among basic skills students began four years ago: specialized Writing Center curriculum 
linked to our developmental English courses; Math Study Hall (MaSH) tutoring and guidance available as 
supplemental instruction for basic skills classes; mandatory orientation for incoming freshman needing 
remediation; and assistance/tutoring for Adult Basic Education (ABE) and High School Subjects (HSS) students. 
We have a balanced mixture of these veteran programs--which we continue to adapt and refine--as well as 
some new programs, such as our Family Night for high school seniors and our bridge program known as 
CROSSroads, all joining efforts to promote student success. Our Basic Skills committee has clarified its purpose 
in the last two years by focusing on these few key tasks and signature programs that have or will soon become 
integral to the institution’s mission and overall effectiveness. With the refining and adjusting of our current 
practices and the development of new ones, we are witnessing improvements in our success rates.  Area 
experts are working in leadership positions in these ventures; the core members on our BSI Task Force are 
representatives from the disciplines covered by our programs—faculty from math, English, continuing 
education, counseling, reading, and ESL. These members work individually with their departments but also 
collectively as a committee to help basic skills students move down the path to transfer or certification. We 
measure our success based on our increasing success rates in the developmental courses most served by our 
basic skills programs.  

 

 

Basic Skills English Courses 
Prior to 2008, SCC did not have a fully operational Writing Center. Students used the center’s services 

voluntarily, on an as-needed basis. Attendance was poor, valuable services were not being sought, so we 
designed new curriculum to maximize the center’s availability and influence, especially with respect to success 
among our basic skills students. Since 2008, due in part to support from the Basic Skills Initiative, the Writing 
Center model was reconfigured to require that all SCC students enrolled in our two major developmental 
courses—English N60 (two levels below transfer) and English 061 (one level below transfer)—attend an 
additional 50 minutes each week in the Writing Center where they receive supplemental instruction and work 
on a uniform curriculum that re-emphasizes key concepts covered in their basic skills classes.   

Using the Basic Skills Cohort Tracker Tool, we have compared success rates in our two courses, N60 
and 061, from fall 2009-fall 2012. The fall semester is when we offer the most sections of our developmental 
courses, due to the demand of the incoming freshmen.  What is especially encouraging about these numbers 
is that they are steadily and consistently increasing. In our 2011-12 BSI State Report, our action plan notes that 
we will measure the success of our Writing Center based on whether or not we achieve a 2% increase in the 
successful completion rates of our English 061 students this year versus last. We have done so, raising our 
number from 75% to 77.4%. Likewise, in English N60, there have been strong increases, most notably this past 
fall when our success rate jumped 13.2%. We also observed that fewer students are enrolling in English N60, 
declining an average of 13 students every fall. We attribute some of that decline to better preparedness 
occurring at our high schools. 
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sought, so we designed new curriculum to maximize the center’s availability and influence, especially with 

respect to success among our basic skills students. Since 2008, due in part to support from the Basic Skills 

Initiative, the Writing Center model was reconfigured to require that all SCC students enrolled in our two major 

developmental courses—English N60 (two levels below transfer) and English 061 (one level below transfer)—

attend an additional 50 minutes each week in the Writing Center where they receive supplemental instruction and 

work on a uniform curriculum that re-emphasizes key concepts covered in their basic skills classes.  

 

Using the Basic Skills Cohort Tracker Tool, we have compared success rates in our two courses, N60 and 061, 

from fall 2009-fall 2012. The fall semester is when we offer the most sections of our developmental courses, due 

to the demand of the incoming freshmen. What is especially encouraging about these numbers is that they are 

steadily and consistently increasing. In our 2011-12 BSI State Report, our action plan notes that we will measure 

the success of our Writing Center based on whether or not we achieve a 2% increase in the successful completion 

rates of our English 061 students this year versus last. We have done so, raising our number from 75% to 77.4%. 

Likewise, in English N60, there have been strong increases, most notably this past fall when our success rate 

jumped 13.2%. We also observed that fewer students are enrolling in English N60, declining an average of 13 

students every fall. We attribute some of that decline to better preparedness occurring at our high schools. 

 

Success Rates in English 061 (one-level below transfer) 
Fall 2009-Fall 2012 

Fall 2009 Fall 2010 Fall 2011 Fall 2012 
 

 
195/320 

60.9% 

 
195/263 

74.1% 

 
242/322 

75.1% 

 
227/293 

77.4% 
 

Success Rates in English N60 (two-levels below transfer) 
Fall 2009-Fall 2012 

Fall 2009 Fall 2010 Fall 2011 Fall 2012 
 

 
85/126 
67.4% 

 
67/102 
65.6% 

 
68/98 
69.3% 

 
71/86 
82.5% 

Interestingly, the statewide course success rate in basic skills is currently 63%; however, when we average the 
success rates of our two developmental English courses for fall 2012, SCC’s rate is just under 80%. 

We further analyzed the data to determine how well students are completing the English 061 in the fall 
and then immediately deciding to enroll in the transfer-level course (English 101) the following spring. Of 
those students, we identified how many passed English 101. That percentage of students should be increasing 
if our Writing Center intervention is effective and given the stalwart commitment of our counselors to direct 
students into the next English and math course in the sequence--without delay. Because basic skills students 
are less likely to continue through the sequence of courses if they exit for even a semester, English faculty, 
Writing Center staff, and SCC counselors emphasize the importance of persisting. 
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Across the Sequence from English 061 through English 101 in Two Semesters 

F2009-Sp 2010         F2010-Sp2011            F2011-Sp 2012        F2012-Sp 2013 
83/320 = 25.9%       92/262 = 35.1%           121/322 = 37.6%    136/293 = 46.4% 
Indeed, our success rates are moving in the right direction, and we are confident that the continued added 
support from the required Writing Center curriculum is a contributory cause. 

Disaggregating the English Data Based on Ethnicity 
After considering the success rates of all students, we wanted to explore the success of one specific 

group. According to Santiago Canyon College’s Annual Report for 2012-13, SCC has a growing population of 
Hispanic students, now representing 41% of our population and surpassing Caucasian students by 2%. Given 
those large numbers, we want to be certain that we are serving these students and fostering their academic 
success.  In order to test our effectiveness in our two basic skills courses (English N60 and 061), we analyzed 
the success rates of our Hispanic students from fall 2009 to fall 2012 as well as the percentage of these 
students within the classroom. Complementing the annual report’s findings, our own data affirm that the 
number of Hispanic students is increasing, up 16.2% (in English 061) and 12.7% (in English N60) from 2009. 
More importantly, in the last three years, the success rates have risen 8.4% in English 061 and 22.5% in English 
N60. 
 

Our New Signature Programs 
Other clear examples of our success with our basic skills endeavors in English are our new Family Night 

and the CROSSroads program—two ways we are better connecting to our local high school students. 
One of SCC’s planned activities from both last year’s and this year’s BSI report reads as follows: 

 

Strengthen pathways into transfer-level math and English courses for incoming freshmen with expanded 
counseling, mandatory orientation, placement advisement, and bridging programs that avoid the need for 
remediation. 

 
Indeed, we implemented our first Family Orientation Night last November, when 170 local high school 

seniors and their parents came to SCC to learn of our testing and registration processes along with our bridge 
program (CROSSroads), our core curriculum, and our campus services. 
Our next Family Night is already slotted for November 13, 2013, and we have begun to work with our 
Outreach Department to disseminate brochures and flyers to our local high school counselors.   
CROSSroads (College Readiness Optimizes Student Success) for English invites high school seniors who will 
begin SCC in the fall to attend a series of four free workshops to help prepare them for placement into college-
level composition. At the conclusion of the four workshops, they complete a writing sample read by English 
faculty, and their results place them into the sequence of English courses. This past spring we completed our 
first round of the CROSSroads program and were encouraged by the promising results. 
 
 

Summary of CROSSroads Results for English  
 

 53 students registered for the English workshops 

 41 students attended at least three of the four workshops 

 35 students completed the writing sample placement test 
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 26 students were recommended for English 101 based on their writing samples 

 9 students were recommended for English 061 (one level below transfer) 
 0 students were placed below English 061 

 
 Of the students who participated in at least 75% of the workshops and completed the writing sample, 74% 
tested as college-ready and placed into English 101 (26 out of 35). This number is 6.3% higher than the 
students taking our standard college placement test, with no CROSSroads intervention. Although this was a 
small sample of students, we were especially pleased that none of the CROSSroads students will have to 
complete more than a semester of basic skills instruction, and we do hope to substantially increase student 
participation next spring. 
 

Overall Conclusions Regarding Our Progress in Basic Skills English 
 

Given these promising numbers, we will move forward with our existing Writing Center operations and 
with the bridge programs connected to our feeder high schools—all to assist our developmental students, 
whatever their ethnicity or skill level. We will continue to use our success rates to help direct our decisions 
and to refine any components of our projects that need improvement. As our follow-up research for 
CROSSroads , we will track the 35 CROSSroads students and look at their success rates in English after their 
first semester (fall 2013) to gauge the accuracy of our placement. 
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Appendix 7 – English Department SLO Writing Assessment - Rubric 
 

 

English Composition Rubrics 
 
English N50 
 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

 

The student 

 Uses appropriate diction and syntax in sentences.  

 Maintains focus and connects ideas within sentences. 

 Supports statements and exhibits appropriate critical thinking with details 

within sentences.  

3 

 

Proficient 

Student is proficient in the following areas.   

 

The student 

 Uses appropriate diction and syntax in sentences. 

 Maintains focus and connects ideas within sentences. 

 Supports statements and exhibits appropriate critical thinking with details 

within sentences.  

2 

 

Developing 

Student is developing in the following areas.   

 

The student 

 Uses appropriate diction and syntax in sentences. 

 Maintains focus and connects ideas within sentences 

 Supports statements and exhibits appropriate critical thinking with details 

within sentences.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.   

 

The student 

 Uses appropriate diction and syntax in sentences. 

 Maintains focus and connects ideas within sentences. 

 Supports statements and exhibits appropriate critical thinking with details 

within sentences.  
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English 060 
 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

The student 

 Uses appropriate diction and syntax in simple paragraphs. 

 Maintains focus and connects ideas within simple paragraphs. 

 Supports statements and exhibits appropriate critical thinking with details 

within simple paragraphs.  

3 

 

Proficient 

Student is proficient in the following areas.   

The student 

 Uses appropriate diction and syntax in simple paragraphs. 

 Maintains focus and connects ideas within simple paragraphs. 

 Supports statements and exhibits appropriate critical thinking with details 

within simple paragraphs.  

2 

 

Developing 

Student is developing in the following areas.   

The student 

 Uses appropriate diction and syntax in simple paragraphs.  

 Maintains focus and connects ideas within simple paragraphs. 

 Supports statements and exhibits appropriate critical thinking with details 

within simple paragraphs.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.   

The student 

 Uses appropriate diction and syntax in simple paragraphs. 

 Maintains focus and connects ideas within simple paragraphs. 

 Supports statements and exhibits appropriate critical thinking with details 

within simple paragraphs.  
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English 061 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

The student 

 Uses appropriate diction and syntax in complex paragraphs and simple 

essays. 

 Maintains focus and connects ideas within complex paragraphs and simple 

essays. 

 Supports statements and exhibits appropriate critical thinking with details 

within complex paragraphs and simple essays.  

3 

 

Proficient 

Student is proficient in the following areas.   

The student 

 Uses appropriate diction and syntax in complex paragraphs and simple 

essays. 

 Maintains focus and connects ideas within complex paragraphs and simple 

essays. 

 Supports statements and exhibits appropriate critical thinking with details 

within complex paragraphs and simple essays.  

2 

 

Developing 

Student is developing in the following areas.   

The student 

 Uses appropriate diction and syntax in complex paragraphs and simple 

essays.  

 Maintains focus and connects ideas within complex paragraphs and simple 

essays. 

 Supports statements and exhibits appropriate critical thinking with details 

within complex paragraphs and simple essays.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.   

The student 

 Uses appropriate diction and syntax in complex paragraphs and simple 

essays. 

 Maintains focus and connects ideas within complex paragraphs and simple 

essays. 

 Supports statements and exhibits appropriate critical thinking with details 

within complex paragraphs and simple essays.  

 
 



 

28 
 

 
English 101 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays. 

 Maintains focus and connects ideas within complex, rhetorically-varied 

essays. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays.  

3 

 

Proficient 

Student is proficient in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays. 

 Maintains focus and connects ideas within complex, rhetorically-varied 

essays. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays.  

2 

 

Developing 

Student is developing in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays.  

 Maintains focus and connects ideas within complex, rhetorically-varied 

essays. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays. 

 Maintains focus and connects ideas within complex, rhetorically-varied 

essays. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays.  
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English 102 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays 

based on literature. 

 Maintains focus and connects ideas within complex, rhetorically-varied essays 

based on literature. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays based on 

literature.  

3 

 

Proficient 

Student is proficient in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays 

based on literature. 

 Maintains focus and connects ideas within complex, rhetorically-varied essays 

based on literature. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays based on 

literature.  

2 

 

Developing 

Student is developing in the following areas.   

The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays 

based on literature.  

 Maintains focus and connects ideas within complex, rhetorically-varied essays 

based on literature. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays based on 

literature.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.  The student 

 Uses appropriate diction and syntax in complex, rhetorically-varied essays 

based on literature. 

 Maintains focus and connects ideas within complex, rhetorically-varied essays 

based on literature. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within complex, rhetorically-varied essays based on 

literature.  
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English 103 

Score  

4 

 

Accomplished  

Student is accomplished in the following areas.   

The student 

 Uses appropriate diction and syntax in analytically complex essays 

grounded in logic. 

 Maintains focus and connects ideas within analytically complex essays 

grounded in logic. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within analytically complex essays grounded in logic.  

3 

 

Proficient 

Student is proficient in the following areas.   

 

The student 

 Uses appropriate diction and syntax in analytically complex essays 

grounded in logic. 

 Maintains focus and connects ideas within analytically complex essays 

grounded in logic. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within analytically complex essays grounded in logic.  

2 

 

Developing 

Student is developing in the following areas.   

The student 

 Uses appropriate diction and syntax in analytically complex essays 

grounded in logic.  

 Maintains focus and connects ideas within analytically complex essays 

grounded in logic. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within analytically complex essays grounded in logic.  

1 

 

Inadequate 

Student demonstrates inadequacy in the following areas.   

The student 

 Uses appropriate diction and syntax in analytically complex essays 

grounded in logic. 

 Maintains focus and connects ideas within analytically complex essays 

grounded in logic. 

 Supports statements and exhibits appropriate critical thinking with details--

including research-- within analytically complex essays grounded in logic.  
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Appendix 8 – English Department SLO Reading Assessment – Sample English 103 
 

 

English 103 SLO Assessment Tool: Reading 

 

 

Directions: After reading this passage, answer the five questions that follow. 

Letter from Birmingham Jail (Dr. Martin Luther King, Jr.) 

 

 

Passage (Excerpt) 

 You express a great deal of anxiety over our willingness to break laws.  This is certainly a 

legitimate concern.  Since we so diligently urge people to obey the Supreme Court’s decision of 

1954 outlawing segregation in the public schools, at first glance it may seem rather paradoxical 

for us consciously to break laws.  One may well ask: “How can you advocate breaking some 

laws and obeying others?”  The answer lies in the fact that there are two types of laws: just and 

unjust.  I would be the first to advocate obeying just laws.  One has not only a legal but a moral 

responsibility to obey just laws.  Conversely, one has a moral responsibility to disobey unjust 

laws.  I would agree with St. Augustine that “an unjust law is no law at all.” 

 Now, what is the difference between the two?  How does one determine whether a law is 

just or unjust? A just law is a man-made code that squares with the moral law or the law of God.  

An unjust law is a code that is out of harmony with the moral law.  To put it in the terms of St. 

Thomas Aquinas: An unjust law is a human law that is not rooted in eternal law and natural law.  

Any law that uplifts human personality is just.  Any law that degrades human personality is 

unjust.  All segregation statutes are unjust because segregation distorts the soul and damages the 

personality.  It gives the segregator a false sense of superiority and the segregated a false sense of 

inferiority.  Segregation, to use the terminology of the Jewish philosopher Martin Buber, 

substitutes an “I-it” relationship for an “I-thou” relationship and ends up relegating persons to the 

status of things.  Hence segregation is not only politically, economically, and sociologically 

unsound, it is morally wrong and sinful.  Paul Tillich has said that sin is separation.  Is not 

segregation an existential expression of man’s tragic separation, his awful estrangement, his 

terrible sinfulness?  Thus it is that I can urge men to obey the 1954 decision of the Supreme 

Court, for it is morally right; and I can urge them to disobey segregation ordinances, for they are 

morally wrong. 
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1. The main purpose of these paragraphs is to 

 
a. Introduce the reader to St. Thomas Aquinas, Martin Buber and Paul Tillich 
b. Make a connection between unjust laws and the moral depravity of segregation  
c. Identify segregation as “politically, economically, and sociologically unsound” 
d. Challenge the legality of the 1954 Supreme Court decision 

 

 

2. The logical arrangement of the following ideas is an example of 

 

        Any law that degrades human personality is unjust; 
           Segregation distorts the soul and damages the personality; 

            Therefore, segregation is unjust. 
 

a. Pathos 
b. Credibility 
c. Non violent protest 
d. Syllogism 

 

 

3. By using deductive structure, Dr. King creates a passage that appeals to  
 

a. Logos 
b. Pathos 
c. Capitalism 
d. Tradition  

 

 

4. Important warrant(s) or hidden assumptions in the passage include  
 

a. Whether one can determine if a law is just or unjust 
b. Whether individuals should respond to both legal and moral responsibilities 
c. Whether segregation “distorts the soul and damages the personality” 
d. All of the above 
e. None of the above 

 

 

5. Dr. King uses religious/theological experts to support ideas of moral authority 
(e.g. St. Thomas Aquinas); what chief source does he use to emphasize legal 
authority? 

 
a. The Constitution 
b. Martin Buber 
c. The Supreme Court 
d. St. Augustine 
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Appendix 9 – English Department SLO Report 
 

COURSE SLO ASSESSMENT REPORT, SCC 
Department: __English_________ Course: _______English N50__________ 

Year: ____2013______  Semester:____Spring_______ 

Faculty Member: _____William Lennertz________________________ 

 

 

1) Outcome 

to be assessed  

 

 

2) Means of 

assessment and 

criteria of 

success 

 

3) Summary of 

data collected 

 

4) Analysis of 

data 

 

5) Plan of 

action/what to 

do next 

 

 SLO 1:  

Analyze and 

evaluate the 

use of 

language in 

simple 

sentences for 

clarity and 

context. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SLO 2:  

Understand 

and apply the 

fundamental 

rules of 

grammar and 

punctuation 

in sentences 

 
SLO1  An end of 
the semester 
assessment was 
given.  The 
assessment was a 
level appropriate 
reading with a set 
of five questions 
designed to test 
comprehension 
and interpretation. 

 

 
Success was 
measured by a 
standard scale.   

Under 65%    Not 
Successful 

65-70% 
    Modestly 
Successful  

70-80% 
   Successful 

80-90%   Very 
Successful 

Above 90% 
 Exceptionally 
Successful 

 

 

A 4 category 

rubric was used 

to assess a 

written 

assignment. 

 

 

23 students took 

the assessment. 

 The percentages 

breakdown as 

follows: 

Average score: 

73.91% 

Passing (70%):  

60.87% 

Median score of 

3.86 

14 students were 

above 70%  

 

 

 

 

 

 

 

 

 

 

 

25 students were 

assessed. The 

percentages 

breakdown as 

follows: 

17 students 

scored 4 or  

Success rate:  

68%. 

The data implies 

success in the 

average score of 

73.91% but only 

61% of students 

passed the 

assessment  

This implies an 

interesting 

dilemna given the 

numbers:  the 

“middle of the 

exam falls out.”  

Test scores of 65 

are impossible 

and 70 is not 

represented in the 

results once. 

 

The five point 

scales presents 

challenges due to 

the 20% per 

question.  The 

questions of 

average score or 

number of 

students comes to 

mind.  How do 

we determine 

success? 

 

By one mark, we 

are a success; by 

 

 Modify 

assessment tools 

for improved 

data:  eight-

question format. 

  

Develop a plan 

for improvement 

of analytical 

reading in 

English classes. 

  

Offer flex 

activities that 

address 

analytical 

reading for Fall 

2014  Flex 

Week. 
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and short 

paragraphs.. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4 and 3 were 

seen as 

successful 

scores. 

 

2 and 1 were 

seen as 

unsuccessful 

scores. 

 

Instructors noted 

areas of concern 

on a checklist. 

 
Success was 
measured as 
follows:.   

Under 65%    Not 
Successful 

65-70% 
    Modestly 
Successful  

70-80% 
   Successful 

80-90%   Very 
Successful 

Above 90% 
 Exceptionally 
Successful 

 

 

Noted areas of 

concern: 

transitions, 

punctuation, and  

sentence variety 

 

 

 

 

another, maybe? 

 

This SLOs 

assessment shows 

modest success 

(68%). 

 

Areas of concern 

were collected by 

a single 

instructor.  

Another round of 

data collection for 

areas of concern 

seems advisable.. 

 

 

Combined 

analysis: 

 

More data in 

areas of concern. 

Address the 

issues of the 

reading 

assessment. 

Good success 

rates generally.   
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COURSE SLO ASSESSMENT REPORT, SCC 
Department: __English_________ Course: _______English N60__________ 

Year: ____2013______  Semester:____Spring_______ 

 

 

1) Outcome to 

be assessed  

 

 

2) Means of 

assessment and 

criteria of 

success 

 

3) Summary of 

data collected 

 

4) Analysis of 

data 

 

5) Plan of 

action/what to do 

next 

 

 SLO 2:  

Analyze 

written texts 

for content, 

rhetorical 

strategies, 

writing 

techniques 

and 

grammatical 

precision. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SLO 1:  Use 

the writing 

process to 

compose 

paragraphs 

that contain 

unity, 

coherence, 

development, 

logic and 

 
An end of the 

semester assessment 

was given.  The 

assessment was a 

level appropriate 

reading with a set of 

five questions 

designed to test 

comprehension and 

interpretation. 

 

 
Success was 

measured by a 

standard scale.   

Under 60%    Not 

Successful 

60-70%     Modestly 

Successful  

70-80% 

   Successful 

80-90%   Very 

Successful 

Above 90% 

 Exceptionally 

Successful 

 

 
See attached 

assessment. 

 

 

 

A 4 category 

rubric was used 

to assess a 

written 

assignment. 

 

 

42 students took 

the assessment. 

 The percentages 

breakdown as 

follows: 

Average score:  

52% 

Passing 

Percentage:  

16.67% (7 

students) 

No scores of 5 

(100%) 

Mean score 2.60 

 

 

 

 

 

 

 

 

 

 

 

48 students were 

assessed. The 

percentages 

breakdown as 

follows: 

27 students 

scored 4 or 3  

Success rate:  

64.56%. 

 

Noted areas of 

This assessment 

data indicates a 

definite lack of 

success. 

The lack of a 

perfect score also 

indicates the tool 

may need a bit of 

revision. 

 

 

 

 

 

 

 

 

 

 

 

 

This SLOs 

assessment shows 

a lack of  success 

(56%). 

 

Areas of concern 

were collected by 

multiple 

instructors.  But 

only two agreed 

on development 

being a problem..   

 Modify 

assessment tools 

for improved 

data:  eight-

question format. 

  

Develop a plan 

for improvement 

of analytical 

reading in 

English classes. 

  

Offer flex 

activities that 

address 

analytical 

reading for Fall 

2014  Flex 

Week. 

 

 

 



 

36 
 

 

 

 

grammatical 

precision. 

 

 

4 and 3 were 

seen as 

successful 

scores. 

 

2 and 1 were 

seen as 

unsuccessful 

scores. 

 

Instructors noted 

areas of concern 

on a checklist. 

 
Success was 
measured as 
follows:.   

Under 65%    Not 
Successful 

65-70% 
    Modestly 
Successful  

70-80% 
   Successful 

80-90%   Very 
Successful 

Above 90% 
 Exceptionally 
Successful 

 

concern: 

 

(2) Development 

Topic 

Sentence/Thesis 

Syntax 

Punctuation. 

 

 

 

Another round of 

data collection for 

areas of concern 

seems advisable.. 

 

 

Combined 

analysis: 

 

More data in areas 

of concern. 

The success in 

both SLOs 

indicates a 

definite need.  
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COURSE SLO ASSESSMENT REPORT, SCC 
Department: __English_________ Course: _______English 061__________ 

Year: ____2013______  Semester:____Spring_______ 

Faculty Member: _____William Lennertz________________________ 

 

 

1) Outcome 

to be 

assessed  

 

 

2) Means of 

assessment 

and criteria of 

success 

 

3) Summary 

of data 

collected 

 

4) Analysis of 

data 

 

5) Plan of 

action/what to 

do next 

 

SLO #2:  

Analyze 

written 

texts for 

content, 

essay and 

paragraph 

structure, 

rhetorical 

strategies, 

and 

grammatica

l precision. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SLO #1:  

Use the 

writing 

process to 

compose 

paragraphs 

and short 

essays that 

contain 

 
An end of the 

semester 

assessment was 

given.  The 

assessment was a 

level-appropriate 

reading with a set 

of five questions 

designed to test 

comprehension 

and 

interpretation. 

 

 
Success was 

measured by a 

standard scale.   

Under 60%    Not 

Successful 

60-70% 

    Modestly 

Successful  

70-80% 

   Successful 

80-90%   Very 

Successful 

Above 90% 

 Exceptionally 

Successful 

 

 
See attached 

assessment. 

 

 

A 4 category 

rubric was 

used to assess 

 87 students 

took the 

assessment. 

 The 

percentages 

breakdown as 

follows: 

The median 

score was  3.76 

The percentage 

of success was 

59% (51 

students) 

Average Score: 

73.1% 

 

 

 

 

 

 

 

 

 

 

 

 

122 students 

were assessed. 

The 

percentages 

breakdown as 

follows: 

79 students 

scored 4 or 3  

Success rate:  

This 

assessment was 

at the 

borderline of 

success.  It was 

a bit low, but 

nothing to 

indicate a large 

problem. 

The five point 

assessment may 

statically result 

in a problem 

with the 

distribution of 

scores.  20% 

percent per 

question 

eliminates 70% 

as a score. 

 

The sample of 

students seems 

fine.   

 

 

 

 

 

This SLO 

assessment 

shows a modest 

success (65%). 

 

 Modify 

assessment 

tools for 

improved 

data:  eight-

question 

format. 

  

Develop a 

plan for 

improvement 

of analytical 

reading in 

English 

classes. 

  

Offer flex 

activities that 

address 

analytical 

reading for 

Fall 2014  

Flex Week. 
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unity, 

coherence, 

developmen

t, logic and 

grammatica

l precision. 

 

a written 

assignment. 

 

4 and 3 were 

seen as 

successful 

scores. 

 

2 and 1 were 

seen as 

unsuccessful 

scores. 

 

Instructors 

noted areas of 

concern on a 

checklist. 

 
Success was 
measured as 
follows:.   

Under 65% 
   Not 
Successful 

65-70% 
    Modestly 
Successful  

70-80% 
   Successful 

80-90%   Very 
Successful 

Above 90% 
 Exceptionally 
Successful 

 

 

 

65%. 

 

Noted areas of 

concern: 

 

 Development 

was indicated 

four times as 

an area of 

concern  

 

Development 

seems a valid 

area of concern. 

 

 

Analysis of 

SLO 1 and 2 

data: 

 

Reading is 

lagging behind 

writing.  

Getting the two 

numbers in line 

should be a 

priority. 
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COURSE SLO ASSESSMENT REPORT, SCC 
Department: __English_________ Course: _______English 101__________ 

Year: ____2013______  Semester:____Spring_______ 

Faculty Member: _____William Lennertz________________________ 

 

 

1) Outcome 

to be 

assessed  

 

 

2) Means of 

assessment 

and criteria of 

success 

 

3) Summary 

of data 

collected 

 

4) Analysis of 

data 

 

5) Plan of 

action/what to 

do next 

 

 SLO #2:  

Analyze 

written and 

visual texts 

for content, 

structure, 

rhetorical 

strategies, 

visual and 

written 

techniques, 

and 

grammatica

l precision. 

 

 

 

 

 

 

 

 

 

 

 

 

 

SLO #1:  

Use the 

writing 

process to 

compose 

essays—

including 

research 

papers in 

 
An end of the 

semester 

assessment was 

given.  The 

assessment was a 

level appropriate 

reading with a set 

of five questions 

designed to test 

comprehension 

and 

interpretation. 

 

 
Success was 

measured by a 

standard scale.   

Under 60%    Not 

Successful 

60-70% 

    Modestly 

Successful  

70-80% 

   Successful 

80-90%   Very 

Successful 

Above 90% 

 Exceptionally 

Successful 

 

 
See attached 

assessment. 

 

 

A 4 category 

rubric was 

used to assess 

228 students 

took the 

assessment.   

The 

percentage of 

success was 

 25.44% (58 

students) 

The average 

score was 55%  

 

The mean 

score was 

2.82. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

189 students 

were assessed. 

The 

percentages 

breakdown as 

follows: 

133 students 

The assessment 

shows a 

definite lack of 

success. 

Students have 

not mastered 

this skill 

sufficiently. 

Even taking 

into account the 

need to adjust 

the assessment 

tool, the 

numbers are not 

close to 

successful. 

 

 

 

 

 

 

 

 

 

This 

assessment was 

successful.  It 

shows a solid 

result from a 

large sample of 

students.   

 

Modify 

assessment 

tools for 

improved 

data:  eight-

question 

format. 

  

Develop a 

plan for 

improvement 

of analytical 

reading in 

English 

classes. 

  

Offer flex 

activities that 

address 

analytical 

reading for 

Fall 2014  

Flex Week. 
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the MLA 

format—

that contain 

unity, 

coherence, 

developmen

t, logic, 

grammatica

l precision, 

and 

selection of 

appropriate 

sources and 

their correct 

use. 

 

a written 

assignment. 

 

4 and 3 were 

seen as 

successful 

scores. 

 

2 and 1 were 

seen as 

unsuccessful 

scores. 

 

Instructors 

noted areas of 

concern on a 

checklist. 

 
Success was 
measured as 
follows:.   

Under 65% 
   Not 
Successful 

65-70% 
    Modestly 
Successful  

70-80% 
   Successful 

80-90%   Very 
Successful 

Above 90% 
 Exceptionally 
Successful 

 

 

scored 4 or 3  

Success rate:  

70.3%. 

 

Noted areas of 

concern: 

 
Development 

and 

documentation 

were noted 

areas for 5 

instructors.  

 

Pronoun 

agreement 

noted by 3 

instructors. 

 

Documentation 

and 

development 

are issues to be 

addressed. 

 

 

Analysis of 

SLO 1 and 2 

Assessments: 

 

Reading is 

much lower 

than writing.  

Its number 

must be in line 

with Writing. 
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COURSE SLO ASSESSMENT REPORT, SCC 
Department: __English_________ Course: _______English 242__________ 

Year: ____2013______  Semester:____Fall_______ 

Faculty Member: _____William Lennertz________________________ 

 

 

1) Outcome 

to be 

assessed  

 

 

2) Means of 

assessment 

and criteria of 

success 

 

3) Summary 

of data 

collected 

 

4) Analysis of 

data 

 

5) Plan of 

action/what to 

do next 

 

SLO #1:  

Students 

will analyze 

and 

evaluate 

texts of the 

American 

literary 

tradition 

from the 

1865 

through to 

the present 

for 

structure, 

soundness, 

originality, 

and 

importance. 

 

SLO #2: 

Students 

will 

evaluate 

inter-textual 

significance 

from 1865 

through the 

present. 

 

SLO #3:  

Students 

will plan 

and 

compose 

original 

 
Assessment was 

done in two 

ways. 

A written 

assignment was 

used on a 4 point 

rubric for SLO 

#3.     

4 and 3 are 

passing grades 

2 and 0  are not 

passing 

  

 

Success was 

measured by a 

standard scale.   
Under 58%    Not 

Successful 

58-63% 

    Modestly 

Successful  

63-65% 

   Successful 

65-75%   Very 

Successful 

Above 75% 

 Exceptionally 

Successful 

 

 

 

SLO #1 and #2 

were assessed 

using a reading 

sample and a 4 

point rubric. 

 

The Written 

Assessment 

Results: 

 

24 students 

took the 

assessment 

91% success 

rate (22 

students) 

 

The Reading 

Assessment 

Results:   

18 students 

took the 

assessment. 

   

The 

percentage of  

success was 

67% (12 

students). 

 

 

 

 

  

 

 

The writing 

assessment 

shows 

exceptional 

success for the 

written portion.   

 

It seems 

perhaps too 

successful.. 

 

The reading 

assessment  is 

very successful 

and within 

expected 

outcomes. 

 

The sample of 

students is quite 

small.  The 

writing 

assessment 

seems skewed.  

The small 

sample may 

result in the 

numbers.  

 In addition, 

each SLO 

needs its own 

measurement.    

 

 

The 

assessment 

tool needs 

revision.   

 

We need a 

separate tool 

for each SLO. 

 

We will 

redesign the 

assessment 

tool as a 

result. 
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essays and 

presentation

s that 

analyze and 

evaluate 

literary 

works from 

1865 

through the 

present. 

 

 

4 and 3 are 

passing grades 

2 and 0  are not 

passing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 


